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Foreword

World events in the 21st century draw attention
to the continuing power and significance of
religious belief and other beliefs and philosophies
in shaping humaminds and communities. An
understanding of different faiths and beliefs has
never seemed more relevant.

Many local authorities, Manchester, Salford,
Stockport, Tameside and Trafford included, are a
microcosm of the wider world. It is therefore
important that our syllabus for RE should
promote understanding between all people.

We are pleased to commend this revised syllabus
for religious education for Manchester, Salford,
Stockport, Tameside and Trafford schools. The
syllabus reinforces the importance i&ligious
education as an academic discipline. It will enable
understanding of concepts and the development
of skills and attitudes so that our pupils can
explore wider issues of religion and belief in
religiously literate ways. This syllabus prepares
the children and young people of Manchester,
Salford, Stockport, Tameside and Trafford for
active citizenship in a diverse and rapidly
changing world, exploring some aspects of British
values in relation to religions and world views.

Thefive SACREs who haeollaborated in

adopting this syllabus recognise our local areas as
vibrant and unique, with much diversity of

religion and belief. The population includes very
large communities of tens of thousands of
Christians, Hindus, Muslims, Jewish people and
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Sikls and smaller groups of other significant faith
communities including Jains, Buddhists and
members of the | KfhitQ [NMany children come
from families that hold nosreligious life stances.
RE taught using this syllabus allows all learners to
share theirexperiences and to learn from one
another and the religions and beliefs in our
community. This rich diversity influences the
religions and beliefs to be taught in RE.

This syllabus makes space for all pupils to explore
their own beliefs, values and tradis, and

those of others in engaged and engaging ways. RE
taught using the new RE Agreed Syllabus aims to
support children to develop positive attitudes of
respect towards people from all religions and
world views.

This syllabus continues in the traditioh
ensuring that RE is responsive to the changing
nature of schools and education. The syllabus
enables schools to respond effectively to the
D2@OSNYYSyiQa t NB@Sy i
Framework for Inspection which requires schools
02 WoodhStghdadddldB acKigvéent,
learning and behaviour for their pupils, as well as
contributing to their spiritual, moral, social and
Odzft GdzNF £ RS@St2LIYSYydiQo

We are grateful to the many people who have
contributed to this document, especially the
members othe Agreed Syllabus Conferences and
the supporting officers from Manchester, Salford,
Stockport, Tameside and Trafford CYPS. In
particular we would like to thank members of the
SACRE working group.
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Introduction

This revised syllabus for religious edtion (RE) for schools in Manchester, Salford, Stockport, Tameside
and Trafford builds on the strengths of previous syllabuses and provides a vision of, and the basis for, the
development of RE over the next five years, 220&81.

Manchester, Salford, 52 O71 L2 NI = ¢ YSAARS FyR ¢N}FF2NRQa ! INBSR
bodies charged with the task, every five years, of reviewing provision of RE in our schools. The new syllabus
intends to provide the structures and support systems that willlda the teaching of RE in a manner that

is coherent, progressive, pedagogically and philosophically sound, and that will promote the cognitive,

spiritual, moral, social and cultural development of all learners.

RE alongside the National Curriculum

TheNational Curriculum states the legal requirement that:

G 9 @ S NBundedischddb must offer a curriculum which is balanced and broadly based, and which:

1 Promotes the spiritual, moral, cultural, mental and physical development of pupils at the schodl and o
society, and:

f t NBLI NBa LlzLoAfa a4 GKS aOK22f F2NJ GKS 2 LJJ2 NI dzy A |

And:

aG!'ftt adrasS aoOKz22f addd Ydzai

their curriculumby suB SOG4 ' yR | OF RSYAO

(DfE National Curriculum Framework, July 2013, page 4)

(e

I OK NBfAIA2dza SRdzO!I i

TS
8SIEN 2yt AySoé

This new RE Syllabus for Manchester, Salford, Stockport, Tameside and Trafford pupils establishes what
shall be taught in RE providing teachers with practical suppaitguidance about how to teach RE
effectively.

Actively promoting values, including British Values

1 We want RE in Manchester, Salford, Stockport, Tameside and Trafford schools to be challenging,
inspiring and fun.

1 We want pupils to develop their levead$ religious literacy and conceptual understanding.

1 We want them to be able to articulate, with confidence, their ideas about religion, beliefs and
spirituality ¢ and then to change their minds, if they choose to do so.

f Wewantlearnerstounderstdéh NBf AJA2dza YR 0StAST aeaiasSvyaqQ O2Y
justice, to responsible stewardship of the environment and to deepening the experience of being
human.

1 Promoting social and ethnic harmony and awareness of British values is a moraltiagoimaschools
and RE has a significant contribution to make to this. Through the exploration of multiple identities and
local communities, through visits to places of worship and meeting people from religious and belief
communities, and through a deepiey understanding of beliefs and practices, our aim is for young
people to come to an informed and empathetic understanding of different groups which will help
promote cohesion and integration. Pupils will explore British values in relation to religidrizetiefs.

1 Religion has a major position in public life so it is crucial that young people are educated to understand
and to engage critically with religions and beliefs, and their representation in the media.

9 Breadth and balance are essential in &&in the whole curriculum. There are greater possibilities in
this syllabus and its accompanying materials for creative eroggcular development, as well as for
high standards within RE when taught as a discrete subject.

1 We want to encourage teachets bring academic rigour into the study of religion and beliefs. They
are complex and controversial, they demand mdl8ciplinary study and they require understanding of
difficult language and concepts. Such learning is rewarding at all levels. iBistrbt just a
dispassionate approach to study. Both teachers and learners can develop personally through RE,
challenging preconceptions, asking for justification of opiniongssessing their own stance on issues
and recognising the vast, fascinatiugd challenging nature of religious study.
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society. We hope that this new syllabus, and its accompanying support materials, will help teachers to
fuF At GKSANI LIdzLIAf 4aQ LRGSYGAlf @

The statutory basis of the agreed syllabus

Religious Education is, by law, locally determined and the syllabus is agreed by an Agreed Syllabus
Conference. This document is the basis on which all work in RE should bedpiaManchester, Salford,
{G201LRNIZ ¢FYSaARS YR ¢NF TF2NRQ#HIs Ogdirdrgitoni & | y R
schools and governing bodies to ensure that all learners gain their statutory entittement to RE throughout

all years of computsy education and in the sixth form. This has been part of statute since 1944, it was
reinforced in the 1988 Education Reform Act and it remains so today. The requirement to teach RE does
not apply to nursery classes but does to those pupils of statugohpol age.

Collective Worship is not part of the taught curriculum and cannot be considered as part of the
recommended time for teaching RE.

RE does not seek to convert or urge a particular religion or belief on pupils.

{OK22f fSI BlEedBAQ NBaLRyaA
LG Aa GKS KSIR S OKSNRa Rdzie G2 SyadaNBE GKFaGy
1 RE is provided in accordance with this Agreed Syllabus for all registered pupils at the school;
T LI NByiGa NBOSAGS |y lFyydzrf gNARGGSY NBLRNI 2y (K
1 requests from parert for the withdrawal of their child(ren) from RE are respondeciml
alternative arrangements made, so long as it does not incur any additional cost to the school or the
local authority.
The governing body is responsible for ensuring that:
9 RE isincided in the curriculum;
1 sufficient time and resources are devoted to RE to enable the school to meet its legal obligations
and to deliver an RE curriculum of quality.

SACRE is required to review its RE syllabus by law every fivearehthis syllaus is the result of the
review inManchester, Salford, Stockport, Tameside and Trafford

In line with the law, our new Agreed Syllabus for Religious Education expects that schools will enable pupils
to explore Judaism, Islam, HinduismgBhismand Sikhism, alongside Christianity, as well as considering
secular world views.

RE makes a significant contribution to pursuing the strategic priorities of the Local Authority and the
Manchester, Salford, Stockport, Tameside and Trafford Educ&toellence Partnership. These include
providing high quality teaching and learning, effective leadership and effective school practice, designed to
enable sustained improvement through collaborative working.

Accountability

RE also makes significant oNRA 6 dzi A 2 y &4 (G2 LJzZLIAf &aQ [ oAfAGe G2 Sy3l
tolerance and respect for people who hold varied beliefs and world views, in line with the HMI inspection

focus on SMSCD and RE from September 2014.

Knowledge, learning, sk

Following the Agreed Syllabus for Religious Education means that RE makes a positive contribution to
LddzLIA £ 3 Q € SIENYAy3Id Yy2gf SRIAS yR aiAtta RS@PSt2LISR
in modern, diverse Britain and in a pluvedrld. Good RE is never coercive: this area of learning is not about
making pupils into believers but tries to help them become literate and articulate about religions and

beliefs, and to be thoughtful members of a plural society, so that in learningrebgion they are able to

make informed choices about how they want to live their lives whilst also understanding more about the
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faith of other people they meet. As such, it is relevant to every pupil and every citikéanahester,
Salford, StockporfTameside and Trafford.

Every pupil in Manchester, Salford, Stockport, Tameside and Trafford schools has a statutory entitlement to
religious educationThis entitlement is for all pupils regardless of their faith or belief. Living in and growing
up in theworld of the 21st century will challenge all young people. It will raise questions of spirituality and
identity as well as questions of morality, such as poverty, discrimination and the use of limited resources as
well as raising ethical questions abowtrhan reproduction, racial and religious prejudice and the role of
politics in everyday life.

Religious Education Manchester, Salford, Stockport, Tameside and Trafford schootsbutes
REYIlIYAOFLtte (G2 OKAf RNBY | y RorogoRinpgrallenglBquastidra abous R dzO | i
human life, beliefs, communities and ideas. In RE pupils learn from religions and world views about

different ways of life in local, national and global contexts. They discover, explore and consider many

different ansvers to questions about human identity, meaning and value. They learn to weigh up for
themselves the value of wisdom from different communities, to disagree respectfully, to be reasonable in

their responses to religions and world views and to respond byessing insights into their own and
20KSNBQ fAQPSad ¢KSe GKAY] NAI2NRdzafes ONBFIGABStexs
religions and world views.

RE and the National Curriculum

The 2016 Manchester, Salford, Stockport, Tagesind Trafford RE Agreed Syllabus follows the structure

2T GKS 5F9Qa bl A2yl f /[ dzNNA Odzt dzY 6Hnamo0X a2 GKIF G
of the National Curriculum. RE is described in terms of purpose, aims and programs dbstabh age

group. The Agreed Syllabus also takes the opportunity to give clear guidance on RE in the early years and RE
for students aged 149.
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The demographics of religion and belief Manchester, Salford, Stockport, Tameside and Traffaifte region and the nation

to be ready to live well in a wider world: the region, the nation, the global
authority areas, the region and the nation. We do not intend to educate community. Diversity is central to British RE: pupils might learn much from
pupils only for their current life, perhaps in a village or a town, but also fora  seeing the wider regical and national pictures and understanding our nation
plural nation and a diverse world. The purpose of RE includes enabling pupils better.

The 2011 census information sets the demographic context for our local

/ 9b{!

HaomMm wSf A / KNAA&. dzRR

| AY WS 6 A adzf

I NB I
bhwtl TZNPH NZTNONH HAZ(OY 21 ONXZI OpCZ yZIYy MEZI MZO0gT noT 2
29{¢
DNBFGSNHZICcYyH MZcpT ®MIPHOZI| HPZ, HOHZ pZo TZZIn PpPT X MCn 3
al yOKS 3
(Met County)
2f 02yl HnTtcX wmMTOZX pT pZd M T OHX( MM T H nT 2| MpP Z
dzNE MYypZ2 MMCZ np YM MNZ( MMZ on nH on ¢ MMZ |
al yYOKS pnos Hnp3Z OXZYy pZn HXZCc T@ZI HZH MXIy MHT X on -
ht RKIFY HHNnZE wmonZX OT| MZH M /1 0 ) T J n ocC 2| MH X
w2 OKRI HMMX MHYZ n cn H M HopZ T N no nnzx, MH Z (
{1 t¥2N Hoo0ZXZ wMpnZ MZ MZIp T2ZC czn O H c g PpHZI Mn X
{6201 L HyoZX wmMT O yp MZIcl Mo ®=n oo dc TMZ | My
¢l YS&A HMPE wmMnnaZ PM O0Z3H y O BT MmMn cp PMZ MO |
¢CNF FF2, HHC Z Mno X TC| HXZH HZn MH2Z( MX2C pc nT 2 ( MM 2 ¢
2 ALY omzxy HNT X T N cy T N HXM C H cy ny  ( MT 2 (
Learners will benefit greatly from a clear and accurate understanding of these demographics.
N
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A. What i1s RE for?
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AlThepurpose of RE

! ReligiouERdzOl GA2Yy O2y G NARO6dzi Sa Reyl YA Olafiohi@dschiodls i KA f RNB
provoking challenging questions about meaning and purpose in life, beliefs about God, ultimate reality,
issues of right and wrong and what it means to be human.

1 In RE they learn about and from religions and worldviewscal, nationhand global contexts, to
discover, explore and consider different answers to these questions.

1 They learn to weigh up the value of wisdom from different sources, to develop and express their
insights in response, and to agree or disagree respectfully.

1 Teaching therefore should equip pupils with systematic knowledge and understanding of a range of
religions and worldviews, enabling them to develop their ideas, values and identities.

9 It should develop in pupils an aptitude for dialogue so that they catigizeite positively in our society
with its diverse religions and worldviews.

91 Pupils should gain and deploy the skills needed to understand, interpret and evaluate texts, sources of
wisdom and authority and other evidence. Thahouldlearn to articulateclearly and coherently their
personal beliefs, ideas, values and experiences while respecting the right of others to differ.

The purpose of RE is captured in grencipalaim, which is intended to be a shenand version for dayo-
day use. Teachers shid use it when planning RE, whether lelegm or shortterm. It should be
considered as a doorway into the widaurpose articulated above.

Principalaim
Theprincipalaim of RE is to engage pupils in systematic enquiry into significant
human questions Wich religion and worldviews address, so that they can develop
the understanding and skills needed to appreciate and appraise varied responses to
these questions, as well as develop responses of their own.

Schools might wish to devise a puifpiendly vasion of this for themselves. Discussing this, using the full
purpose and theprincipalaim, would be helpful for teachers in clarifying what RE is for in their school and
classroom.

C2 NJ S EREekgfor®sybig Yuestions about life, to find out whatpedelieve and what difference this

makes to how they live, so that pupils can make sense of religglecting on their own ideas and ways of
livingQ
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A2 Theaim(s) of RE

The threefold aim oRE elaborates therincipal aim

The curriculum foRE aims to ensure that all pupils:
1. Know about and understand a range of religions and worldviéyso that they can:
9 describe, explain and analyse beliefs and practices, recognising the diversity which exists within and
between communities and amongstdividuals
1 identify, investigate and respond to questions posed, and responses offered by some of the sources
of wisdont found in religions and worldviews
9 appreciate and appraise the nature, significance and impact of different ways of life and ways of
expressing meaning.

2. Express ideas and insights about the nature, significance and impact of religions and worldviews, so
that they can:
1 explain reasonably their ideas about how beliefs, practices and forms of expression influence
individuals and communés
1 express with increasing discernment their personal reflections and critical responses to questions
and teachings about identity, diversity, meaning and value, including ethical issues
1 appreciate and appraise varied dimensions of religion

3. Gain anddeploy the skills needed to engage seriously with religions and worldviews, so that they

can:

9 find out about and investigate key concepts and questions of belonging, meaning, purpose and
truth, responding creatively

1 enquire into what enables different dividuals and communities to live together respectfully for
the wellbeing of all

1 articulate beliefs, values and commitments clearly in order to explain why they may be important in
GKSANI 26y YR 20KSNJ LIS2L) SQa fA@Saod

Throughout schooling, teachers shdwonsider how their teaching contributes towards frEncipal aim

of RE in the local area, and how they help pupils to achieve the threefold aim.

Note:Theseaimd Y O2 NLI2 N} S (GKS F2NX¥SNI IFOGGFrAYyYSyd GIFNBSGaA
NEBf AIAZ2Yy QO

1¢KS LIKNI&aS WNBtAIAZYEd YR 62NIROASGEAQ A& dzASR Ay UGddmi & R2 Odzy!
Britain,smaller religious communities and neeligious worldviews such as Humanism. The phrase is meant to be inclusive, and its
precise meaning depends on the context in which it occugsjreterms of belief, practice or identity.

2 The sources of wisdom fodrin religions and worldviews will include the key texts, the teachings of key leaders, and key thinkers
from different traditions and communities. Examples include the Bible, the Torah and the Bhagavad Gita; the Buddha,igiesus Chr
the Prophet MuhammadGuru Nanak and humanist philosophers. Other sources of wisdom might come from texts, thinkers, lead
ers and scientists in the contemporary world as well as from experience and informed personal reflection and conscience.

3The RProgramme ofSudy usua® NB FSNHE (2 WNBtAIA2YE YR 62NI ROASHEAQ (2 RSAE(
to consider religion and belief itself as a phenomenon which has both positive and negative features, and is open tcemany int
pretations: in this aspect dhe aims, pupils are to engage with the concept of religion andnetigious belief, not merely with
individual examples, and similar critiques should apply to both.
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A3 How to use thisagreed syllabus: 12 steps

1. Key to implementing this revised syllabus is gettingriow the purpose and principal ainp.6. Is this
the understanding of what RE is in your school? Does RE in your school currerglytdisligim? If
teachers are to teach RE effectively, it is vital that they understand what they are dofog REflect
on how fulfilling the principal aim will contribute to SMSC and wider school priorities.

2. For each key stage, get to know tReogramme of Studypages (EYFS p.19; KS1 p.31; KS2 p.45; KS3,
p.69). These give the statutory requirements of the syllabus. Note that the syllabus is structured around
the three aims (see p.6) and the three stranBslieving, Expressing and Livirthe three airm form
GKS olFlaira 2F (GKS SyR 2F (Se& aidl3asS 2dzid2vySaz | yR
study. The overview of questions (p.16) show how the key questions relate to the strands.

3. Review thdegal requirementgsee p.11) andurriculumtime for RE (see p.14). Are you fulfilling the
legal requirements for RE for all pupils? Are you giving sufficient time to allow pupils to make good
progress in understanding and skills?

4. Review theeligions and beliefstudied at each key stage (see dfbr overview)Are you following
the syllabus requirements? Are you meeting the needs of your childviemithester, Salford,
Stockport, Tameside and TraffoBdACR&ecommend that at Key Stage 1 Christian and Muslim people
are the main focus of learning.

5. The syllabus is based arounétey question approachwhere the questions open up the content to be
studied. The syllabus gives some exankgg questiongo help you to deliver the statutory
Programmes of Study. All of the questions are found on-ftZ,6vith EYFS on p.22, KS1 on p.33; KS2
p.47; KS3 p.71; these are followed by detailed outlines for each question. These are not statutory but
are designed to support you in delivering higiality RE that enables coherence and progression. The
key questiondzii f AyS&a 3IAGBS aiGNHzOGdzZNBR adzLILIR2 NI Ay (GSN¥a
learning outcomes and suggested content, to enable good planning and progression.

6. Audit the topics you already coven your existing longerm plan. There may well be ortap with
your current RE, but schools will still need to go through and adjust (or, if necessamjteleSchemes
of Work to ensure that REeets the principal aimreflects the key question approachndsecures
progression in relation to the end of kestage outcomesTo this end, use the planning steps.

7. Theplanning processs at the heart of the syllabus (p.34, 48, 72). The five steps are designed to help
teachers to make best use of the key questions and plan excellent RE. As a staff/department, go
through the planning process, following the steps and one example of a key question. Note that there is
flexibility in terms of choosing outcomes and content, but that all steps need to be followed.

8. Take the opportunity of the new syllabus to audit yocdhemes of work to consider thatyles of
teaching and learninghat pupils are encountering. Is RE engaging and encouraging enquiry? How is RE
delivered? Does it link to other bjects? Is it taught in bloclks on a oncea-week model? What is best
for learning in RE¥See Section E4 for more on this, p.110.)

9. Work to create aoherentlong-term planto begin in September 2. The syllabus is flexible enough
to allow RHEo betaught in a variety of ways RE days or wesklinking with other subjects and
discretely. Ensure RE is trueth® principal aimand the Programmes of Study.

10. If you are a Special School or have significant numbers of SEND pupils, read 3ggti8f)T here is
freedom in the syllabus to adapt your RE to meet the needs of SEND. pupils

11. Share the positive adaptations and changes in RE with the governing body and other interested parties.
This is an ideal chance to raise the profile of RE.

12. UseSeptember2016¢July 20170 implement the syllabus gradually. Adapt what works well and create
a scheme of work that fits with your methods of curriculum delivery and deliverpriheipal aimof
the syllabus. Use the year to train staff who teach RE, improve and review.

Manchester, Salford, Stockporgreside and Traffordgreed Syllabus for RE, 22621 © RE Today Services 2016
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B. What do we need to do?
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Bl Legal requirementsWhat does the legislation in England say?

RE idor all pupils:

1 RE must be provided for all registered pupils in stateled schools in England, including those in the
sixth form, unless withdrawn by their parern(tsr withdrawing themselves if they are aged 18 or over)

Itis a necessary part of46 N2 R I YR o6k f F yYOSR OdzNNA Odzf dzy Q@

9 This requirement does not apply for children below compulsory school age (although there are many
examples of good practice of RE in nursery classes).

T {LISOALf aOKz22fa akKz2dzZ R Sy adz2NSpracticabléd SIS NE  LJdzLJIA f

RE is locally determined, not nationally:

1 Alocally agreed syllabus is a statutsyylabusor RErecommendediy an Agreed Syllabus Conference
for adoption by docal authority ©

91 Local authority mintained schools without a religisicharactemustfollow the locally agreed
syllabus.

1 Voluntary aided schools with a religious character should provide RE in accordance with the trust deed
or religious designation of the school, unless parents request the locally agreed syllabus.

1 Foundation schools and voluntary controlled schools with a religious character should follow the locally
agreed syllabus, unless parents request RE in accordance with the trust deed or religious designation of
the school.

1 ReligiouEducation is also compulsoiy faith and norfaith academies and free schools, as set out in
their funding agreements. Academies may use their lpegreed syllabus, or a different locally agreed
syllabus (with permission of the SACRE concerned), or devise their own curriculum.

REis multi-faith:

T ¢KS w9 OdzNNX Odzf dzY RNI} gy dzZlJ 6& | {! /w9 2N oe& |y
religious traditions in Great Britain are in the main Christian, while taking account of the teaoting a
practices of the other printd- £ NBXf A3IA2ya NBLNBASYGiSR Ay DNBI G

As education policy changes, the legal requirement for RE for all registered pupils remains unchanged. RE is
an entitlement for all pupils, unless they have been withdrawn by their parents from some otladl RE
curriculum.

This agreed syllabus builds on the good practice from the Rlaf¥statutory Framework for Rroduced
08 (KS (KSy vdzr t ATAOFGA2Yya | YR [ dzZNNR Odzf dz¥ ! dzi K2 NA
statutory Frameworkfrom 20138

Right of withdrawal

This was first granted when RIas actually religioumstructionand carried with it connotations of

induction into the Christian faith. RE is very different npapen, broad, exploring a range of religious and
non-religious woldviews. However, in the UK, parents still have the right to withdraw their children from
RE/RME on the grounds that they wish to provide their own religious education. (School Standards and
Framework Act 1998 S71)®) ¢ KA A& @gAf t 0SS lity.KdBwelsk iNSgpad rectichldd talkid y & A 0 .
parents to ensure thathey understand the aims and value of B&ore honouring this rightStudents

aged 18 or over have the right to withdraw themselves from RE.

4 School Standards and Framework Act 1998, Schedule 19; Education Acte200239.

5 The Education (Special Educational Needs) (England) (Consolidation) (Amendment) Regulations 2006
RegulatiorbA.

6 Education Act 1996 Schedule.31

7 Education Act 1996 secti@v5.

8 A Curriculum Framework for Religious Education in England (REC 2013)
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B1.1 RE academiesand free schools
Freeschools areacademies in law and have the same requirement to provide RE and collective worship. In
this document, any reference tacademies includefee schools.

As set out in theifundingagreements, alacademies are required to provide RE for aipibs, from
Reception taSixthForm, except those whose parents exercise their right to withdrawal.

An academy must adopt a syllabus for Riere is no requirement fan academyo adopt a locdl agreed

syllabus, as long as itsvnh RE syllabumeets he requirements for a locally agreed syllabsest, out in

section 375(3) of the Eatation Act 1996 and paragrajih) of Schedule 19 to the School Standards and
Framework Act 1998. The requirements are that a syllabus NS Ff SOG G KS ugl OG GKI @
traditions in Great Britain are, in the main, Christian while taking account of the teaching and practices of
0KS 20KSNJ LINAYOALI t NBtAIA2Yya NBLNBaSyidSR Ay DNBI

RE is not subject to nationally prescribed purpose of study, aims, attainmgetsaand assessment
arrangements, but it is subject to inspection. Where schools are not using an agreed syllabus, standards will
be judged in relation to the expectations set out in th® / 2 Cyfrdlluim Eramework for Religious
Education in Englan@013)

TheManchester, Salford, Stockport, Tameside and Traffayeed Syllabus 2682021 fulfils the legal

NEBIljdzZA NSYSyiGa aSd 2dzi | 0 2REmEWoIKI0R). Kis wiritteh to Supfe® 2 1 a A Y
academies in meeting the requirements dieir funding agreements. Academies are encouraged to adopt

the syllabus, taking advantage of the resources and support that it offers.

Manchester, Salford, Stockporgreside and Traffordgreed Syllabus for RE, 22621 © RE Today Services 2016
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B2 What religions are to be taught?

Thisagreedsyllabus requires that all pupils learn from Christianity in each tages In addition, pupils will
learn from the principal religions represented in the UK, in line with the law. These are Islam, Hinduism,
Sikhism, Buddhism and Judaism. Furthermore, children from families wheneligious worldviews are

held are represeted in almost all of our classrooms. These worldviews, including for example Humanism,
will also be the focus for study.

Religious traditions are to be studied in depth as follows:
Schools should consider the pupils they serve in deciding whether tdbggond the minimum
entitlements to learning about religions, which are that pupils should learn from:

4¢5s Children will encounter Christianity and other faiths, as part of their grov
Reception sense of self, their own community and their place wititin

5¢7s . . .

Key Stage 1 Christians and Muslims or Jewish people

7clls Christians, Muslims, Hindus and Jewish people

Key Stage 2 ' ' peop

1iclas Christians, Muslims, Sikhs and Buddhists

Key Stage 3

14¢16s Two religions required, usually including Chaisity. This will be through a
Key Stage 4 course in Religious Studies or Religious Education leading to a qualifica

approved under Section 96
16¢19s RE for all Religions and worldviews to be selected by schools and colleges as
appropriate.

Important notes:
This is theminimum requirement.Many schools may wish to go beyond the minimum.

f The range of religious groups inthe UBNR dzLJa & dzOK | & WSK2 @I KQa 2AdGySa
Christof LatteR I @ {FAydaz GKS . I KFQA T mktidgin iddcherdeSor Wi A y &

RE. Schools are always advised to make space for the worldviews of the local community, which is why
the table above expresses minimum requirements.

9 Schools should consider the pupils they serve in deciding whether to go bdyemainimum
entitlements to learning about religions and beliefs.

1 Notice the language: Christians rather than Christianity; Hindus rather than Hinduism. This is to reflect
the fact that RE starts with encounters with living faiths rather than the hisindybelief structures of
traditions. This also recognises the diversity within and between people of the same and different
religions.

1 Nonreligious worldviews Good practice in REs well as European amiwmestic legislatiophas
established the principl that REn schools without a religious character should be inclusive of both
religions and nowreligious worldviews. Schools should ensure that the content and deloie¢he RE
curriculumareinclusive in this respect.

1 This syllabus requires thah addition to the religions required for study at each key stage-non
religious worldviews should also be explored in such a way as to ensure that pupils develop mutual
respect and tolerance of those with different faiths and beli&tsis is enabled througthe following
key questions: L2.6, L2.9, U2.1, U2.5, U2.7, 3.1, 3.4, 3.9, 3.10 and 3.12.

1 However, learning from four religions across a key stage is demanding: the syllabus does not
recommend tackling six religions in a key stage. Depth is more immpdhan overstretched breadth.
Schools are encouraged to teach less but teach it better.

1 The key questions offered in this syllabus allow for schools to draw in different traditions, where they
fit the theme and question, and where there are representatioé those traditions in the school and
local community.

9 Section 96 of the Learning and Skills Act 2000. This requires maintained schools to provide only qualifications apgreved by t
Secretary of Statehttp://www.dfes.gov.uk/setion96/uploads/download_records_full.xIs

Manchester, Salford, Stockporgreside and Traffordgreed Syllabus for RE, 22621 © RE Today Services 2016
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B3 Time for RE

Schools have a statutory responsibility to deliReligiousEducation to all pupils, except those withdrawn
by parents (se@.11).

Schools must ensure that sufficient time is givin order to enable pupils to meet the expectations set
out in this agreed syllabus, ensuring that the curriculum is coherent and shows progression, particularly
across transitions between key stages.

There is no single correct way of making appiater provision for RE as long as the outcomes are met.

In order to deliver the aims and expected standards of the syllabus effectively, the expectation is that there

isa minimum allocation of Her centof curriculum time for RE This is set out in ¢htable below, and
based on the most recent national guidance.

4¢5s 36 hours of REe.9.50 minutes a week or some short sessions implemented through continuou
provision
5¢7s: 36 hours of tuition per year
(e.g. an hour a week, or less than an haweek plus a series of RE days
7¢11s: | 45 hours of tuition per year
(e.g. an hour a week, or a series of RE daygeeks amounting td5+ hours of RE)
11¢14s: | 45 hours of tuition per year
(e.g. an hour a wegk
14¢16s: | 5% of curriculum time, or 70durs of tuition across the kegtage
(e.g. an hour a week fdrterms, or 50 minutes per week, supplemented with-tffietable RE days
16¢19s: | Allocation of time for RE for all should be clearly identifiable.

Important notes:

1 RE is legally required fall pupils RE is a core subject of the curriculum for all puRiEis an
entitlement for all pupils through their secondary schooling. For schools offering GCSé&rshtbrt
course RE in Y9 and Y10, there is still a requirement that there is ideletiREn Y11.

A RE is different from assemblZurriculum time for Ris distinct from the time spent on collective
worship or school assembly, even though making links between the collective worship and the
purposes and themes of RE would be good praciite times given above are for Religious Education.

A Flexible delivery of RE is often good practieer RE themed day, or week of study can complergent
but not usually replace the regular prograrme of timetabled lessons

A RE should be taught in clearigentifiable time. There is a common frontier between RE and such
subjects as literacy, citizenship or PSHi@&wever the times given above are explicitly for the clearly
identifiable teaching of Religious Education. Where creative curriculum planniegds schools must
ensure that RE objectives are cldarEYFS, teachers should be able to indicate the opportunities they

I NB

LINEGARAY I (2 AydSaINIGS w9 Ayid2 OKAfRNByQ:

A Coherence and progressiolvhilst schools are expected to make their own diis about how to
divide up curriculum time, schools must ensure that sufficient time is given to RE so that pupils can
meet the expectations set out in the locadlgreedsyllabus and this handbook to provide coherence
and progression in RE learning. Aaoolsn whichheadteachersand governors do not plan to
allocate sufficient curriculum time for RE is unlikely to be able to enable pupils to aclipiprapriate
standards in their RE.

Manchester, Salford, Stockporgreside and Traffordgreed Syllabus for RE, 22621 © RE Today Services 2016
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C. What do pupils learn in RE

Manchester, Salford, Stockporgreside and Traffordgreed Syllabus for RE, 22621 © RE Today Services 2016



Cl Religious Educationdy questiors: anoverview
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FS (Ddcovering)

KS1 (Exploring)

Lower KS2 (Connecting)

Upper KS2 (Connecting)

KS3(Applying/interpreting)

1.1 Who is a Christian and
what do they believe?

1.2 Who is a Musin and
what do they believe?

1.3 Who is Jewish and what
do they believe?

L2.1 What do different people
believe about God?

U2.1Why do some people
believe God exists?

3.1Doweneed 2 LINR @S

existence?

F1 Which stories are
special and why?

1.4 What carwe learn from
sacred books?

L2.2 Why is the Bible so

important for Christians today?,

3.2 Does livindiblicallymean
obeying the whole Bible?

F2 Which people are
special and why?

L2.3 Why is 3®Is inspiring to
some people?

U2.2What would Jesus do?
Can we live by the values of
Jesus irthe twenty-first
century?

3.3 What is so radical about
Jesus?

Believing
(Religious Ieliefs, teachings, sourcesugstions
about meaning purpose and truth)

U23 What do religions say tg

3.4 Is deathtie end? Does it
matter?

us when life gets hard?

3.5 Why is there suffering?é&
there any god solutions?

= F3. What places are 1.5What makesome places U241f God is everywhere, | 3.6 Should religious buildings be
£ O . L2.4 Why do people pray? ; .
s S special and why? sacred? why @ to a plae of worship?| sold to feed the starving?
= c =
DDc o ® . 1.6How and why do we
‘UE) = @ g Fa. V_\/f;at t(ljmes :ire celebratespecial and sacred | L2.5Why are festivals
3 & 3 | SPecialand whyx times? important to religious
o g S 2 communities? U2.51s it better to express
% % _5 S, your beliefs in arts and 3.7 How can people express the
NMEERE= L2.6 Why do somegwple think | architecture or incharity and | spiritual through the art3
-g, 05’_ o that life is a journey and what | generosity?
T X 2 significant experiences mark
x 2 :
=5 this?

Manchester, Salford, Stockporareside and Traffordgreed Syllabus for RE, 22621
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FS (Disogering)

KS1 (Exploring)

Lower KS2 (Connecting)

Upper KS2 (Connecting)

KS3(Applying/interpreting)

\
y

where do we
belong?

F5. Being special:

1.7 What does it mean to
belongto a faith
community?

L2.7 What does it mean to b
a Christian in Britain today?
L2.8 What does it mean to b
a Hindu in Britain today?

U26 What does it mean to
be a Muslim in Britain
today?

3.8 What is good and what ig
challenging about being a
teenage Sikh or Buddhist or
Muslim in Britain today?

3.9 Should happinedse the
purpose of life?

Living

F6. What is special
about our world?

1.8 How should we care
for othersand the world,
and why does it matter?

L2.9 What can we learn from
religions about deciding/hat
is right and wrong

U2.7 What matters most
to Christians and
Humanists?

3.10 Does relign help
people to be good?

U28 What difference does
it make to believe in
ahimsa (harmlessness),
grace, and/orUmmah
(community)?

3.11 Wha difference does it
YI1S G2 0StAS

(Religious pactices and ways of living;
guestionsabout values and commitments

3.12 Is religion a power for
peace or a cause of coiafi in
the world today?

Manchester, Salford, Stockporareside and Traffordgreed Syllabus for RE, 22621
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C2 RE in EYFS: Programme of Study

Thamas age 5 th my plcture | have painted the sky and the sun, then | added grass ani
Ft26SNE® bSEG L LIAYGSR D2RQ& F220LINR Y
see that He has been everywhee.

© NATRE Spirited Art
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The Early Years Foundation Stdg¥FSdescribedi K S

LK I a

20

S 2F I OKAfRQa

SRdzO | (

the reception year at the age of five. Religious Education is statutory for all pupils registered on the school
roll. The statutory requirement for religious education does not extend to nursesge&tain maintained
schools. RE may, however, form a valuable part of the educational experience of children throughout the
key stage. In the EYFS curriculum learning does not fit into boxesasay and childentred approaches

will encourage the learyli 3

G2 T2ft206 6KSNB

iKS OKAfRQaA

Ay iGdSNBai

Early Years Foundation Stage (EYFS)

Key Stage 1

Nursery

Reception

Year 1 and upwards

RE is nostatutory, but
teachers may choose to
incorporate RE material
AyiG2 OKAf RNJ
they choose to.

RE is a compulsory part of the bag
curriculum for all Reception age
pupils, and sbuld be taught
according to thiAAgreed Syllabus
for RE.

RE is a compulsory part of the basi
curriculum for all Key Stadepupils,
and should be taught accargy to
this Agreed Syllabus for RE.

Early Learning Goals outline what pupils should achieve by th
end of reception year. The National Curriculum is not taught.

The National Curriculum is taught
alongside Religious Education.

Some settings have childrérom both Nursery and Reception i
an EYFS Unit. Planning will need to take account of the need
expectations of both age groups.

The Agreed Syllabtisr REsets out experiences and opportunities and appropriate topics for children in
the Foundatbn Stage. The suggestions made for the EYFS RE are good learning in themselves. These also
connect to the EYFS 7 areas of learning.

tfFyysSR

holistic assessmenb2 2 R 9 | NI &

G§SFH OKAYy3 SELISNRASYyOSa

S NBE G0S)

gAtt

OKAY3 aG8vsa

& dzLJLJ2 NI OKAf RNB
FNRBY OKAf

practitioners will find ways to draw on the wealth of religious or spiritual experiences that families many

bring with them.

The EYFS statutory framework also outlines an d@afien that practitioners reflect on the different ways
in which children learnthe characteristics of effective learning:

T

1
achievements

1

playing and exploringOKA ft RNBY Ay @SaidA3al is
active learning children concentrate and keegn trying if they encounter difficulties, and enjoy

ideas, and develop strategies for doing things.

What do pupils get out of RE in this age gpsu
RE sits very firmly within the areas of personal, social and emotional development and understanding the
world. This framework enables children to develop a positive sense of themselves, and others, and to learn
how to form positive and respectful relanships. They will do this through a balance of guided, planned
teaching and pursuing their own learning within an enabling environment. They will begin to understand
and value the differences of individuals and groups within their own immediate comm@iitidren will
have opportunity to develop their emerging moral and cultural awareness.

Manchester, Salford, Stockporairieside and Traffordgreed Syllabus for RE, 2Q2621
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RE in the EarlyfearsFoundationStage

Children in EYFBouldencounterreligionsandworldviewsthrough specialpeople,books times,places
andobjectsandby visting placesof worship.Theyshouldlistento andtalk aboutstories.Childrencanbe
introducedto subjectspecificwordsanduseall their sensedo explorebeliefs,practices andformsof
expression.Theyaskquestionsandreflecton theirown feelingsand experiences.Theyusetheir
imaginationand curiosityto develop theirappreciationof andwonderat the world in whichthey live.

Ly fAYS 6AGK {KS RBECES Qraughpamned, furpasdful plajahd thréugh a mix of-adu

led and tild-initiated activity, provide these opportunities for pupils

Communication and Language

9 Children listen with enjoyment to stories, songs and poems from different communities and traditiong

respond with relevant comments, questions or actions

Theyuse talk to organise, sequence and clarify thinking, ideas, feelings and events

Childrent y a6 SNJ WgK2QY WK26Q | YR WgKeQ ljdSadrzya |

experiences or events from different sources

1 Theytalk about how they and oths show feelings

1 Theydevelop their own narratives in relation to stories they hear from different communities.

Personal, Social and Emotional Development

9 Children understand that they can expect others to treat their needs, views, cultures and bdtiefs w
respect

1 Theywork as part ofagroup, taking turns and sharing fairly, understanding that groups of people neeq
agreed values and codes of behaviour, including adults and children, to work together harmoniously

 Theyd I €1 | 062dzi G KShdldod a@ny its kcofisequéendek, SidEnaw tbaSsome behaviour
unacceptable

1 Childrenthink and talk about issues of right and wrong and why these questions matter

1 Theyrespond to significant experiences showing a range of feelings when appropriate

1 Theyhawe a developing awareness of their own needs, views and feelings and be sensitive to those
others

1 Childrenhave a developing respect for their own cultures and beliefs, and those of other people

 TheyaK2g aSyarilAragride G2 2 inkpobivarelaidhshibss | Yy R FSSf

Understanding the World

9 Children talk about similarities and differences between themselves and others, among families,
communities and traditions

1 Theybegin to know about their own cultures and beliefs and those of other people

1 Theyexplore, observe and find out about places and objects that matter in different cultures and belié

Expressive Arts and Design

1 Children use their imagination in art, music, dance, imaginative #yplay and stories to represent the
own ideasthoughts and feelings

1 Theyrespond in a variety of ways to what they see, hear, smell, touch and taste.

Literacy

9 Children are given access to a wide range of books, poems and other written materials to ignite their
interest.

Mathematics

1 Children recognisecreate and describe some patterns, sorting and ordering objects simply.

1
1

These learning intentions for RE are developed from relevant areas of the Early Years Foundation Stage
Profile (DfE, 2013).
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RE in thenursery

Activities children engage in dog their nursery years are experiences which provide the building blocks

for later development. Starting with things which are familiar to the children, and providing lots of-hands

2y T OGAGAGASEA YR fSIENYAYy3a I NBstageg/ AYLERNIIF yd LI NI

Some ideas foReligiousEducation in the nursery can include:
1 Creative play, makbelieve, roleplay, dance and drama
9 Dressing up and acting out scenes from stories, celebrations or festivals
1 Making and eating festival food
9 Talking and listenintp each other hearing and discussing stories of all kinds, including religious
and secular stories with themes such as goodness, difference, the inner world of thoughts and
feelings, and imagination
Exploring authentic religious artefacts, includingtiosRS&a A I3y SR F2NJ aYl fttf OKA"
artefacts or story books
Seeing pictures, books and vidaw places of worship and meeting believers in class
Listening to religious music
Starting to introduce religious terminology
Work on nature, growingnd life cycles or harvest
Seizing opportunities spontaneously or linking with topical, local events such as celebrations,
festivals,the birth of a new baby, weddings or the death of a pet
9 Starting to talk about the different ways in which people beliand behaveand encouraging
children to ask questions

=

=A =4 =4 =4 =9

Themeswhich lend themselves to opportunities for RE work include the following:

Myself PeopleWho Help Us Special Times

My Life Friendship Our Community
My Senses Welcome Special Books

My SpeciaThings Belonging Stories

People Special to Me Special Places The Natural World

Good teaching inthe EYFSwillawaydzA f R 2y OKAf RNByQa AydSNBada | yR
and development needsnd themes should be developed accoglin

RE in theeceptionclass

Non-statutory guidance for RE for all@b year olds in theeceptionclass

The approach outlined farursery will alsservereception class teachers, especially in the earlier months
of the reception year. In addition tiis, the following pages are suggestions of questions, outcomes and
content that will ensure goodrpvision for RE ineception

The guestions, outcomes and content below are 1statutory but should be read by all schools and
settings to ensure that thieprovision is effective. For teaching to be good quality the questions, learning
outcomes and content need to be taught together. It is not satisfactory to simply use the questions
suggested.

Strands: Foundation StagebDiscovering the world

Believi FL Whichstoriesare special and why?
elieving F2 Whichpeopleare special and why?

E . F3 Whichplaces are special and why?
Xpressing F Whichtimes are special and why?

Livi F5 Where do we belong?
IVing F6 What is special about our world and why?

Manchester, Salford, Stockporairieside and Traffordgreed Syllabus for RE, 2Q2621 © RE Today Services 2016
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EYFS Uts of Study
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KeyQuestion A: Whichstories are special and why?
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion ard/svaddiess, so that they can develop
the understanding and skilieeded to appreciate and appraise varied responses to these questions, as well as develop responses of. their own

One way of introducing this question is to ask children to bring favourite books and stories from home, choose the fsteoyiitehe chss or the teacher could
share her favourite childhood story and explain why she liked it so much.

Theme Learning outcomes: Suggested content:

These are suggested questipgsu will | Teachers should select | Teachers can select content from this column to help pupils achieve some of the learning
not necessarily explore all of these from the following outcomes in column 2. Teachers can use different content as appropriate

guestions outcomes andset up

learning experiences thal
Syl o6fS LlzLIA |

What isyour favourite story? What do you | | talk about some religious 1 Explore stories pupils like, flling stories to others and sharing features of the story
like about it, and why? stories they like

What stories do you know about Jesus? |  recognise some religious f Talkaboutthe A6t S o0SAy3a G(4KS /KNRaAGAIyaQ K2f
What do you think Jesus was (is) like? words, e.g. about God Y2NB 62dzi D2RX |yR K2g LIS2LX S IyR (K
Do you know any Bible stories? What stori q identify some of their Bibles to see how they are similar/different. Share a BibleySfoN2 Y | & dzA
do you know that are special to Christians|  own feelings in the Bible,e.g.W. dzii § SN¥ 2 NI K} S¢riRture Yhiobe Bi@Bikle StodybSak.

(or other faiths)? Who are the sties stories they hear T Hear and explore stories from the Bible, stories Jesus told, stories from the life of Je
about? What happens in the story? Does t| q identify a sacred text e.g, (e.g David the Shepherd Boy (1 Samuel 17); the story of Ruth (book of Ruth in the E
story tell you about God? What do you A0t ST vdND Jesus as friend to the friendless (Zacchaeus, Luke 19); making promises (Matthegy
learn? 1 talk about what Jesus OHOT &l@Ay3 WiKFy]l @dzQ 6¢Sy [ SLISNAE |

What stories do you know that tell you hov|  teaches about keeping

5 : 1 Hear a selection of stories taken from major faith traditions and cultures, including
you should behave towards other people® promises and say why

stories about leaders or fourgds within faithse.g Prophet Muhammad and the night o

What are the similarities and differences keeping promises is a power.
: e ] .
between different peopl@ special stes good thing to do Bxplore stories through play, rolglay, freezeframing, modelmaking, puppets and
f talk about what Jesus shadow puppets, art, dance, music etc.
teaches about saying Reinforce this learning through followup activities:

YUKEYy1 @&2dz 1 Use the storysack for Diali celebration role play
good to thank and be 1 Read and share the books in own tigr@n own or with friends
thanked 1 Role-play some of the stories using costumes and props

Manchester, Salford, Stockporareside and Traffordgreed Syllabus for RE, 22621 © RE Today Services 2016
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KeyQuestionF2: Which people are special and why?
The principal aim of RE is to engage pupisystematic enquiry into significant human questions which religion and worldviews address, so that they can develop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develep oéspeirown.

One way of introducing this question is to talk about significant people within the school and the wider comfiaurgigample showing pictures of the caretaker,
lollypop person, headteacher, vicaglice community support officer, and discussing/hat they do.

Questions you might| Learning outcomes: Suggested content:

explore: Teachers should select Teachers can select content from this column to help pupils achieve some of the learning outco
These are suggesteq from the following column 2. Teachers can use different content as appropriate

guestions you will outcomes andset up

not necessarily learning experiences that
explore all of these | enable pupils tX

guestions

Who is special to yoy 1 talk about people who 9 Talk aboupeople who are special to us, whom we admire

and why? are special to them Meet a special person that helps themg. crossing guide¥| 24 aSI 46 Q GKS Ay @A

What is a good frienq T say what makes their guest about likes and dislikes of their job. Ask how they cope with the difficult aspects.

like? How can you family and friends specia 1 Meet aperson with a religious faith,.g vicar or aparent W1 2 4 aSIF i Q GKS Ay dAa

show that you are a f[O thgm bglieves and wh:.it is important ip h?s./her Iifg. .

good friend? i |denF|fy some of the . 91 Discusshe benefits and responsibilities of friendship and the ways that people care for others
qualities of a good friend 9 Tellstories from the Bible about friendship and care for othevih a focus on what Jesus did and sa

What stories did
Jesus tell about bein
a friend and caring
for others?

What stories do
special people tell in
other religions?

reflect on the question
yvry L | 322
recall and talk about
stories of Jesus as a
friend to others

recall stories about
special people in other

e.g.Zacchaeus (Luke 19); Jesus choosing the twelve disciples (his special friends and helpers) (Matth
4.17¢22); stories of Jesus helping and healifgpLX S S 3 d WI A NIga3) heRlingiit® kanS
at the pool (John 5@0); Blind Bartimaeus (Mark 11.452).

1

Discusstories of a key religious leader from another religion and how these are important to peoj
today (e.gGuru Nanak, Prophet Miammad, the Buddha)

Reinforce this learning through follovup activities:

o 1 Role-play the special visitors using appropriate dressipgclothes
rerl]lglons and Italk a]E:)out 1 Draw and paint pictures about the visitors
what we can learn from 1 Make thankyou cards for the visitors
them. - . - . - .
9 Use digital cameras to takgctures of the visitors during the visit and make a book using the

photographs.
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KeyquestionF3: Whichplaces are special and why?
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religioluaiesve/address, so that they can develop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oéspein own

One way of introducing this question is to discuss places that arertany to children for example places to be happy, to have fun, to be quiet or to feel safe.
When do they go to these places and what is it like being there?

Questions you might
explore:

These are suggested
guestions you will not
necessarily explore aif
these questions

Learning outcomes:
Teachers should select from the followit
outcomes andset up learning

SELISNASYyOSa

QKFG 4

Suggested content:

Teachers can select content from this column to help pupils achieve some o
learningoutcomes in column 2. Teachers can use different content as
appropriate

Where do you feel safe? { talk about somewherehat is special| 1 Invite visitors to talk about/show pictures of places that are spiritually significant
Why? to themselvessaying why them and say why they are special.giethis might be visiting an art gallery and

Where do you feel 1 be aware that some religious peopl¢ Iogking at a wonderful picture and how this makes the_m feelz the memories this
happy? Why? have places which have special brings back or encouragement for the future. Alternatively this could be the locg

Where is special to me?
Where is a special place
for believers to go?
What makes this place
special?

= =

meaning for them
talk about the things that are speciq
and valued in a place of worship
identify some significant features of
sacred places

recogrise a place of worship

get to know and use appropriate
words to talk about their thoughts
and feelings when visiting a church

=a =4 =4

= =4 =4 =4

park where they meet together and play. This shiblouild learning towards
understanding special places for religious people). Children share and record th
own special places in a variety of ways, drawing on all their senses, in a way th
meaningful to them.

Discussvhy some places are special antlat makes them significant
Discussvhen people like to go there and what they like to do there

Considetthe church building as a special place for Christiang@ra mosque as a
special place for Muslims

Considera place of worship for members of aher faith e.g. synagogue or mosqu
Consider dferent special placesuch agMakkah)Mecca for Muslims

Visit a local place of worship

Create a special place in the inside/outside area or wider school grounds. A spe
quiet reflection. This will wrk well for schools who have a forest schools focus
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KeyquestionH: Which times are special and why?
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion ard/svaddiess, so thahey can develop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oéspein own

One way of introducing this question is to link this unit to a significant time celebrateth@olsor in class. You might want to bring in birthday candles and ask
children to talk about the significance of birthdays.

Questions you might explore: Learning outcores:
These are suggested questipgsu will not Teachers should select from the| Teachers can select content from this column to help pupils ach
necessarily explore all of these questions | following outcomesandset up | some of the learning outcomes in column 2. Teachers san u
learning experiences that enablq different content as appropriate

LidzLIA £ a G2 X

1 give examples of special
occasions and suggest
features of a good
celebration

recall simpé stories
connected with Christmas/
Easter and a festival from

Suggested content:

What special times have you had? What did
you celebrate? Why? Who were you with?
What happened?

What do other people celebrate?

What happens at Christmas, and why? q
What happens at Easter, and why?

What storiesdoyouk2 ¢ | 0 2 dzii

 Discussi KS AYLERNIFyYyOS
lives

9 Look at reminders (cards, invitations, photos, wrapping paper
special dayse.g.birthday, wedding, christening, Christmas,
Y20 KSNRa Rl @&

1 Considesome major religious festivals and celebrationg).
seasonal festivals including Christmas and Easter, and the st

YR @I t dzS

and when he died? What do you think abouf
Jesus? What do Christians say about Jesus
What other festivals have you learnt about?
What happens at the festivals, and why?
What stories can you remember about
festivals?

What are the simarities and differences

between different peopl@ special times?

another faith

say why Christmas/East
and a festival from another
faith is a special time for
Christians/ members of the
other faith.

associated with them; Sukkoth; HittAdha; Divali;
9 Use a variety ofedia to explore ways of celebrating, and how
religious believers celebrate festivals and special times

NB
Whilst most families will celebrate birthdays not all cultures do, ¢

aSyariArgrite rAa yYySSRSR KSNB |

OK A f R NBaybackgroOndiz minkizda big difference.
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Key Questiorts: Where do we belong?
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion ard/svaddréss, so that they can develop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop responsegmof their

One way of introducing this question is to ask a nhew mum to bring a baby into the class and talk about how the babyonasivitic their family.
Questions you might explore: Learning outcomes: Suggested content:

These are suggested questipgeu | Teachers should select from th Teachers can select content from this column to help pupils achieve so
will not necessarily explore all of following outcomesandset up | of the learning outcomes in column 2. Teachers can use different conte
these questions learning experiences that as appropriate

enableLJdzLIA f a (G2 X

How do we show respect for one 91 re-tell religious stories 1 Discusghe idea that each person is unique and valuable

another? making connections with 9 Discusseligious beliefs that each person is unique and valuable
How do we show love/he do | know personal experiences 1 Considereligious beliefs about God loving each person, e.g. Jewis
I am loved? 9 share and record occasions and Christian ideas th&od loves people even from before they are

Who do you care about? How do we
show care/how do | know | am care

when things have happene
in their lives that made

born (Psalm 139), and they are written on the palm of his hand (Is
49 v.16). Children could draw around their hands, write their name

for? them feel special on the palm and decorate; Christian beliefs about Jesus believing

How do you know what people are | § recall simply what happens children to be very special. Tell story of children wanting to see Jes
feeling? at a traditional Christian and disciples stopping them (Mark 10 \c18).

How do we show people they are infant baptism and f Discusk2g D2RQa f2@0S F2NJ OKAf RNB

welcome? dedication infant baptism and dedicatian

What things can we do better § additional opportunity if 1 Discuss bw children are welcomed into ather faith or belief

together rather than on our own?
Where do you beng? How do you

you have children from
religions other tha

community e.g. Islam Agigah ceremomhispering of Shahdah and
cutting of hair, Humanist naming ceremony

know you belong? _ Christianity in your setting |  Consider igns and symbols used in the weldoigof children into the
What makes us feel special about | ¢ recall simply what happens| faith community e.g. baptismal candle
being welcomed into a group of when a baby is welcomed | | Considemways ofshowing that people are special from other religior

people?

into a religion other tha
Christianity

e.g.Hinduism:Stories about Hindus celebrating Rakshan Banahan
which celebrates the special bond between brothers and sisters. H
sister ties a band of Rakhi of gold or red threads around the highd
of a brother
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Key Questior6: What is special about our world?
The principal aim of RE is to engage pupils in systematic enquiry into significant human questions which religion ard/svaddiess, so that they can develop
the understanding amh skills needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own.

One way of introducing this question is to study this at the same time as work on the school outside space or local aiearagrawing things.

Questions you might explore: Learning outcomes: Suggested content:

These are suggested questipgeu will | Teachers should select from | Teachers can select content from this column to help pupils achieve so
not necessarily explore all of these the following outcomesand of the learning outcomes in column 2. Teachers can use different conte
guestions set up learning experiences | appropriate

that enable pupils2 X
What do you like in nature? What is 1 talk about things they find | 1 Experience and explore the wonders and beauty of the natural world

your favourite thing? Why do yoike it interesting, puzzling or life cycles of new life, growth and decay; explore the idea that the wo
best of all? What have you learned wonderful and also about is special and that some people beligi/evas created by God

about nature that is new to you? their own experience and | T Use art and creative activities to explore natural objecshapes,

Why do some people say the world is feelings about the world pattern, or use micrehike or listening walk; grow and look after some
special? What do you think is special | T re-tell stories, talking about |  plants and creatures

about the world? what they say about the { Use stories and poems to talk about creation (8g2 RoQi¢i thing<by
What stories of creation do Christians |  world, God, human beings Nancy Sweetland); explore stories with stilling exercises, acting out
tell? 9 think about the wonders of stories etc; link with ideas of how special children @narvel at moving
What do people say about how we the natural world, toes, wiggling fingers, listening ears, clever thoughts).

should lookafter the world? How do yot  expressing ideas and feelin{ § Use a simple chititiendly, butauthentic versia of the hiblical creation

think we should look after the world? | q express ideas abouthowto] &G 2NEZ Sd3 WLY (KS 6SIAYyYyAy3IQ 4
What are the similarities and difference  |ook after animals and plant| G KNB dzZ3K | NI T NBTFt SOG 2y 61 &4& Ay
between different peopl@ ideas about | 1 talk about vhat people do to| § Hear/roleplay stories from faiths about care for animals and the worlg

the world? mess up the world and wha]  E.g. From Islanluhammad and the aftalk about caring for animals,
they do to look after it looking after pets)¥luhammad and the thirsty cam@talk about how
the camel felt; whether they have ever done something they are sorn
for).

1 Beven newkittens® Whetiny antMuslim stories retal by Gill Vaisey
www.booksatpress.co.ukww.articlesoffaith.co.uk
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C3 RE in KS1: Programme of Stadg planning steps

Nadia Kalila RmadhanE | 3S 1 @ Wad AYAaLANI A2y OFY
YAIKG F2NI R2AYy3I GFNFGgAK LINF @SNA RdzNAy3

wkYFRKFYAX 9@SNE wlkYIFIRFEY L OFyQi KSt L) 1
becomes a difcult moment for me. Until one day, when | went to the mosque, with my

mom and dad, also my brother, | saw people who get into the mosque gave greetings t
LIN @ FYR NBIFIR | K2feé vdaNRIYy (§23SGKSN® !
servedus as if they were our relatives. People always seem nice and care for each othe
2KSYy S OFNB SIFIOK 20KSNJfA1S GKFGx L F¢
g Al dzy At wkYFRIY (2 02YS® b2¢> wl Yl R
© NATRE Spied Arts
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C3 RE in KS1: Programme of Syud
What do pupils get out of RE at this key stage?

Pupils should develop their knowledge and understanding of religions and worldviews, recognising their
local, national and global contexts. They should use basic subject specific vocabulary. They sleould rai

guestions and begin to express their own views in response to the material they learn about and in

response to questions about their

Aims:

Theprincipalaim of REs to engage pupils in systematic enquiry into significant human questions which

ideas.

religion and worldviews address, so that they can develop the understanding and skills needed to
appreciate and appraise varied responses to these questions, as well as develop responses of their own.

w9 (Sl OKAY3 |

Y R

f SINYyAYy3 a

K2dzZ R Sylof S

A. Know about and
understand a range of
religions and worldviews

B. Express ideas and insights
about the nature, significance
and impact of religions and
worldviews.

C. Gain and deploy the skills
needed to engage seriously
with religions and
worldviews.

Erd of key stage outcomes

RE should enable pupils to:

Al. Recall and name different
beliefs and practices, including
festivals, worship, rituals and
ways of life, in order to find out
about the meanings behind
them.

B1. Ask and respond to question
about what individuals and
communities do, and why, so
that pupils can identify what
difference belonging to a
community might make.

C1. Explore questions about
belonging, meaning and truth so
that they can express their own
ideas and opinions in response

using words, music, art or poetry.

A2. Retell and suggest meanings
to some religious and moral
stories, exploring and discussing
sacred writings and sources of
wisdom and recognising the
traditions from which they come.

B2. Observe and recount
different ways d expressing
identity and belonging,
responding sensitively for
themselves.

C2. Find out about and respond
with ideas to examples of co
operation between people who
are different.

A3. Recognise some different
symbols and actions which
express a communi Q a
life, appreciating some
similarities between
communities

gl

B3. Notice and respond
sensitively to some similarities
between different religions and
worldviews.

C3. Find out about questions of
right and wrong and begin to
express their ideas andpmnions
in response.

These general outcomes are related to specific content withirkéyequestion outlinesinits of studyon

pp.36-43.
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Religions and worldviews
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During thekey stage, pupils should be taught knowledge, skills and understanding thrieaghing about
Christiansand Muslims or Jewish peopld?upils may also encounter other religions and worldviews in

thematic units where appropriate.

Keyquestions
L Recommended
Believing year group
(Religioudeliefs, teachings, sources; questions about meaning, purposethyl tr
1.1 Who is a Christian and what do they Y1l
believe? It is recommended that schools teacl
1.2 Who is a Muslim and what do they believe in?"t 1.1. plus at least one from 1.2 af Y2
1.3 Who is Jewish and what do they beé@ ' Y2
1.4 What can we learn from sacred bookS#ristians, Muslims and/or Jewish people Y2
Expressing
(Religiousand spiritualforms of expression; questions about identity and diversity
1.5 What makes some places sacre@mristians, Muslims anar Jewish people Yl
1.6 How and why do we celebrate special and sacred times? Y1Y2
ChristiansJewish peopland/or Muslims
Living
(Religious pactices and ways of living; questions about values and commitmég
1.7 What does it mean to belong afaith community? Y1
Christians, Muslimand Jewish peoplé
1.8 How should we care for otheend the world,and why does it maér? Y1orY2

Christians, Muslims and/or Jewish peo

It is recommended that schools choose a minimum of 3 key questionsygar, balancing across the
strands. Key question 1.6 can be split across the two years as schools encounter and explore major

celebrations each year.

Notes:

The key questions are designed to enable children to achieve the end of key stage outconeesSahowvls
may plan other units but should ensure that they support pupils in achieving the end of key stage

outcomes. If planning other units, schools should also ensure that there is breadth and balance across the

RE curriculum by addressing each oftimee strands (believing, expressing, living) acroskéyestage.

However, the recommendation is for fewer key questions explored in more depth.
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Planningsteps

Teachers should have the principal aim of RE at the forefront of their minds as thep@iaRE.
Theprincipalaim of REs to engage pupils in systematic enquiry into significant human questions which
religion and worldviews address, so that they can develop the understanding and skills needed to

appreciate and appraise varied responseshiese questions, as well as develop responses of their own.

Their own pupitfriendly version wil be important here too(see p.6)

Step 1: Key questi()l 1 Select a key question from p.33.
1 Make sure that you canxplain where this unit/question fits into ke

stage planning e.g. how it builds on previous learning in RE; what
other subject areas it links to, if appropriate.
Step 2: Select 1 Use the learning outcomes from column 2 of #e&y question
. outlines/units of study ompp.3643.
Ieammg outcomes 1 Selet learning outcomes appropriate for the age and ability of you
pupils.
1 Being clear about these outcomes will help you to decide what anc
how to teach.

Step 3: Select 1 Look at the suggested content for your key question, from column
. the key questioroutlinedunits of study
SpeC|f|C content 1 Select the best content (from here, or additional information from

elsewhere) to help you to teach in an engaging way so that pupils
achieve the learning outcomes.

Turn the learning outcomes into puINA Sy Rf @ WL Ol
statements.

Make the learning outcomes specific to the content you are teachi
to help you know just what it is that you want pupils to be able to
understand and do as a result their learning.

tKSaS WL Olyk,2dz OFyQ aitl dSyYSy
for learning within your teaching, so that there is no need to do a
separate end of unit assessment.

Developactive learning opportunities and investigations, using som
engaging stimuli, to enable pupils to achieve the outcomes.

Step 5: Develop

teaching and 52yQi F2NHSG GKS AlAtfta d2dz 61

|earning activities content you want them to understand.
Make sure that the activities allopupils to practise these skills as
well as show their understanding.
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KS1 Units of Study
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Key Questionl.1Who is a Christian and what do they believe?

Theprincipal aim of REs to engage pupils in systematic enquiry into significant humastepres which religion and worldviews address, so that they can develop

the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strand/ Questions/
Religions

Learning outomes(intended to enable pupils to achieve
end of key stage outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand:Believing
Recommended Y1

Questions in this thread:
1.2 Who is a Mslim and what
do they believe?

1.3 Who is Jewish and what
do they believe?

L2.1 What do different people
believe about God?

U2.1 Why do some people
believe God exists?

3.1 Do we need to prove
D2RQa SEA&aGSY

Religions and worldviews:
Christians

Teaclers will enable pupils to be able to achieve somg
of these outcomes, as appropriate to their age and
stage:

Emerging:

1 Talk about the fact that Christians believe in God
and follow the example of Jesug\1).

1 Recognise some Christian symbalsd images
usedto express ideas about God (A3)

Expected:

1 Talk aboutsome simple ideas about Christian
beliefs about God and Jesya1).

1 Retell a story that shows what Christians might
think about God,in words, drama and pictures,
suggesting what it meangA2).

1 Talk almut issues of good and bad, right and wror
arising from the stories (C3).

1 Ask some questions about believing in God and
offer some ideas of their own (C1)

Exceeding:

1 Make links between what Jesus taught and what
Christians believe and dA2).

1 Respond tloughtfully to a piece of Christian musid
and a Bible text that inspired i{B1)

il

= =4 =4

Share stories that help to show how Christians think of Godleegoook of
Jonah in the Old Testamerthe Annunciation (Lukel:2%6),the lost son (Luke
15:11¢32) and Penteost (Acts 2:¢13).

Describe some of the beliefs that Christians hold about God e;gowakrful,
loving, close to every person, forgiving

Look at arfand recognise some symbols and images used to express ideas
about God

Listen to pieces of music thaipress ideas about God

Talk to Christians about what they believe about God

Give opportunities for children to reflect on and express their own big
questions about life and God, in particular through discussion, art, music af
drama e.grespondingtothpdzSa G A2y W2 KSNB . A& D2
Usingtk &dzaA G 6t S OKThdLiBNStoyyt@lier Biblar sléwS 0 S d
LYGSNY L GA2yLl t | shaelsoriRdEayshoiy the iSpaktahc® ¢fo
Jesus to Christians egparabk, a miracle,ateaching of Jesusbirth and death
and resurredbn of Jesus.

Linking with these stories,edcribe some of the beliefs that Christians hold
about Jesus e.ghat he was kind to people in neethat he performed
miracles, that he is the son of God, that he lives

Investgatehow Christians follovteaching from the Bible aboutdw to live
their lives e.g. prayer and worshipeating others kindlyHear and think about
some prayers Christians use

Experience thanking and being thanked, praising and being praised, and
connect this experience simply an ideaabout worship

Explore what the idea of God means for the children themselves.
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Key Questionl.2 Who is a Muslim and what do they believe?

Theprincipal aim of REs to engage pupils in systematic enquiry intmgigant human questions which religion and worldviews address, so that they can
develop the understanding and skills needed to appreciate and appraise varied responses to these questions, as welb asgpmredes of their own.

Strand/ Questions/
Relgions

Learning outcomegintended to enable pupils to achieve

end of key stage outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand:Believing
Recommended Y2

Questions in this thead:
1.1 Who is a Christian and
what do they believe?

1.3 Who is Jewish and what
do they believe?

L2.1 What do different people
believe about God?

U2.1 Why do some people
believe God exists?

3.1 Do we need to prove
D2RQa SEA&aGSY

Religions and worldviews:
Muslims

Teachers will enable pupils to be able to achieve somn

of these outcomes, as appropriate to their age and
stage:
Emerging:

M

Talk about the fact that Muslims believe in God
(Allah)and follow the example of the Prophet
Muhammadidentify some way Muslims mark
Ramadan and celebrat&id-ul-Fitr (AL).

1 Recognise that Muslims do not drawllah or the
Prophet, but use calligraphy to say what God is
like (A3)

Expected:

I Talk about some simple ideas about Muslim
beliefs about Godmaking links with somef the
99 Names of AllalfAl).

1 Retell a storyabout the life of the Prophet
Muhammad(A2).

1 Recognise some objects used by Muslims and
suggest why they are importanfA2).

91 Identify some ways Muslims mark Ramadan and
celebrateEd-ul-Fitr and how this mighimake
them feel (B1)

Exceeding:

T Make links between whathel 2 f & v dzNII
and how Muslims behavéA2).

1 Ask some questions about God that are hard to

answer and offer some ideas of their own (C1)

il

= =

=a =4 =4

Share stories that help to show how Muslims think of Gédlah)and how
following God shows them ways to behave é¥uhammad and theatQWhe
story of thetwo brotherfQWhe crying came) ®

Look at calligraphy and listen ttasheedshat express ideas about God and th
Prophet Muhammad e.g. calligraphy stiag some of the 99 names of Alldh;
am a Muslimby Zain Bhilka; share the words of the Shahadah, listen to the (
to Prayer

Give children a way to respond to their own big questions e.g writing a clas
jdzSadAizya L22SY 2NJ. W2KSNB Aa D2R
Describe one of the beliefs that Muslims hold about God e.g. tawhid

Share the story of the revelation of théolyv dzNRHhow the Angel Jibril
revealed it to Prophet Muhammad on Mount Hiteow Muslims learn Arabic t
be able toread and remembeit; sometS | OKA Yy 3& FTNBY., (KS
Talk to Muslims about what they believe about God

Explore what the concept of God means for the children themselves.
Identify the objects that are most precious to them. Why are they precious?
How does it show?
Identify obpcts that are significant to Muslimi§ possible see them being useg
08 I 0StASOSNE Sd3Id LINI &SN 6SkRasx
headscarf. Why are thesmportant?

Share the experiences of a Muslim during the fast of Ramadan and the
celebraing of Eidul-Fitr. Why do Muslims celebrate?

Manchester, Salford, Stockporareside and Traffordgreed Syllabus for RE, 22621

© RE Today Services 2016



38

Key Questionl.3 Who is Jewish and what do they believe?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews addresfheyp that
develop the understanding and skills needed to appreciate and appraise varied responses to these questions, as welb asgpmredes of their own.

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to achieve
end of ke/ stage outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand:Believing
Recommended Y2

Questions in this thread:
1.1 Who is a Christian and
what do they believe?

1.2 Who is a Mush and what
do they believe?

L2.1 What do different people
believe about God?

U2.1 Why do some people
believe God exists?

3.1 Do we need to prove
D2RQa SEA&aGSY

Religions and worldviews:
Jewish people

Teachers will enable pupils to be able to achiseme
of these outcomes, as appropriate to their age and
stage:

Emerging:

1 Talk about the fact that Jewish people believe in
God (Al)

1 Recognisghat some Jewish people remember
God in different ways (e.g. mezuzah, on Shabbat
(A3).

Expected:

1 Talk abouthow the mezuzalin the home reminds
Jewish people about God (A3

1 Talk abouthow Shabbat is a special day of the
week for Jewish people, andive some examples
of what they might do to celebrate Shabbat (B1)

1 Retell a story that shows whatlewish people at
the festivals of SukkotChanukahor Pesachmight
think about God, suggesting what it means (A2)

1 Ask some questions about believing in God and
offer some ideas of their own (C1)

Exceeding:

1 Make links between some Jewish teachings and
how Jewish people lig (A2).

1 Expresstheir own ideas about the value of times
of reflection, thanksgiving, praise and
remembrance in the light of their learning about
why Jewish people choose to celebrate in these

ways(C1)

f
f

f

Discuss what precious items they have in their holvhy are they important?
Experience celebrating in the classroom, with music, food or fun, and talk g
how special times can make people happy and thoughtful

Talk about remembering what really matters: how do people make a specig
time to remember?

Introduce Jewish beliefs about God (some Jewish people writk Bcause
they do not want the name of God to be erased or defgagas expressed in
the Shema i.e. God is one, ater and cares for all people.

Look at a Mezuzah, how it is used amal it has the words of the Shema
inside.Why do Jews have this in their home? What words would they like tg
have displayed in their home?

Find out what Jewish people da the homeon Shabbatincludingpreparation
for Shabbat, candles, blessing the children,ayichallah bread, family meal,
rest9 ELJ 2NB K26 a42YS WSgAaK LIS2LX S
D2RQ& ONXBSLI (A 2y sevadtAdRy). MBai isi réaRy g&oy abdukK S
having times of rest when life is buswhen dopupilshave times of est and
for family intheir home?

Gonsider the importance and value of celebration and remembrance in
OKAf RNBYyQa 2¢6y fAGBSAaT f{ ShalikatolPesadi
(Passover)Yhe stories and meanings associated with thdimd out about the
menorah (7 branched candlestick) and how thbr&nchedChanukiaHinks to
the story ofChanukah

Use play, artefacts, photographs and storytelling to explore questibosia
Jewish life for themselves.
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Key Questionl.4 What can we learn from sactdebooks?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sy ¢hat the
develop the understanding and skills needed to appreciate and appraise varied respotisesetquestions, as well as develop responses of their own.

39

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to achieve
end of key stage outcomes)

Suggested content for learning:
Teachers can select content from these examplad,ald more of their own

Strand:Believing
Recommended Y2

Questions in this thread:
F1: Which stories are special
and why?

L2.2 Why is the Bible so
important for Christians
today?

3.2 Does living biblically mea
obeying the whole Bible?

Religions andvorldviews:
Christians, Muslims, Jewish
people

Teachers will enable pupils to be able to achieve somn
of these outcomes, as appropriate to their age and
stage:

Emerging:

1 Talk about some of the stories that are used in
religion and why people still read tha (A2)

1 Recognise some ways in which Christians, Musli
and Jewish people treat their sacred bookB3)

Expected:

1 Recognisahat sacred texts contain stories which
are special to many people andhsuld be treated
with respect (B3)

1 Retell stories fromthe Christian Bible and stories
from another faith; suggest the meaning of these
stories(A2).

1 Ask and suggesinswersto questions arising from
stories Jesus told and from another religidc1)

9 Talk about issues of good and bad, right and wro
arising fom the stories (C3).

Exceeding:

I Suggestheir own ideas about storie$rom sacred
texts and give reasons for their significan¢€l)

I Make links between the messagavithin sacred
textsand theway people live (A2)

il

Explore what a story is and why wied them; are there different types of
story? Introduce a parable as a story with a deeper meariiatk about how
some books are more than speaighey are sacred or holy, meaning that
people believe that they are from God.

Introduce the Bible as a saxa text for Christians

Introduce a sacred text for Muslingsl 2 f €  vaddfdIéwsE people
Tenakh

Investigate how these books are used and treatekbrah(part of Tenakh)
often read from scrolls in the synagogue, beautifully written in Hebiglalp
translated into lots of different versions to make accessible to all ages; Holy
vdzZNRFY 1SLIG Ay AdGa 2NAIAYEFE ! NI oA
to Prophet Mihammad.

Read, act out and illustrate somtees Jesus toldbout what Gods like(e.g.
Whelost sheep/LostcoinCLuke 15) and how to treat each other (e ¢ Ko8d
Samaritaifluke 10).

Explore tories from Jewislsacred text, thel'enakhwhich teach about God
looking after his people e.§loseph and his brothe®Genesi87, 39;48);the
story of Moses (book of Exodus);¢ Katbof Eamuel1l Samuel 3)Pavid and
Goliath@1 Samuel 17); JonaBdok ofJonah)

Explore stories about Prophet Muhammad (éNjuhammad and the hungry
strangeQWhe thirsty cameRWhe sleepig caQWluhammad and Bil§l
WdzKF YYIFIR FYR GKS NRWdzZAf RAYy3 2F (K
Share an example of a story that occurs in more than one sacred text e.g. 1
story of Noah, which is sacred to Muslims, Jews and Christians
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Key Questionl.5 What makes sme places sacred?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sy ¢hat the
develop the understanding and skills needed to appreciate and appraise variemhsespto these questions, as well as develop responses of their own.

40

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to
achieve end of key stage outcomes)

Suggested content for learning:
Teachers can select content from thesemples, and add more of their own

Strand:Expressing
Recommended Y1

Questions in this thread:
F3 Which places are special
and why?
L2.4 Why do people pray?
U2.4 IfGod is everywhere,
why go to a place of worship’
3.6 Should religious buildings
be soldto feed the starving?

Religions and worldviews:
Christians, Muslims and/or
Jewish people

Teachers will enable pupils to be able to achieve so|
of these outcomes, as appropriate to their age and
stage:

Emerging:

1 Recognise that there are special placesere
people go to worshipand talk about what
people do there(Al).

1 Identify at least three objects used in worship in
two religions (A3).

Expected:

1 Identify special objects and symbols found in a
place where people worship and be able to say
something alout what they mean and how they
are used(A3).

I Talk aboutways in whichstories, objects
symbolsand actionsused in churches, mosques
and/or synagogueshow what people believe
(B2).

9 Describe some of the ways in which people use
music in worship and tak about how different
kinds of music makes them feel (C1)

1 Ask good questions during a school visit about
what happens in a church, synagogue or mosqu
(B1).

Exceeding:

1 Suggest meanings to religious songs, respondin
sensitively to ideas about thanking angraising
(A2).

1 Show that they have begun to be aware that
some people regularly worship God in different

ways and in different place$B3)

1

¢t FLo2dzi K2g GKS @g2NRA Wal ONBRQ
and things special, sacred or holgnsider what things and places are special {
pupils and their families, and why; do they have things that are holy and saci
¢t lFLo2dzi 6Keé AG A& AYLERNIFIYyGd G2
sacred belongings (including the importance ofihgwlean hands or dressing ir
certain ways)

Explore the main features of places of worship in Christianity and at least on
other religion, ideally by visiting some places of worship

Find out how the place of worship is used and talk to some Christidnslims
and/or Jewish peoplabout how and why it is important in their lives

Notice somesimilarities and differences between places of worship and how {
are used

Explore themeanings of signs, symbols, artefacts and actions and how they |
in worship e.g.

o church altar, cross, crucifix, font, lectern, candles and the symbol of
light; plus specific features from different denominations as appropri
icons, stations of the cross; baptismal pool; pulpit

0 synagogueark, Ner Tamid, Torah scrdltjtzit (tassels), tefillin, tallit
(prayer shawl) and kippah (skullcapainukkiah bimah

0 mosque/masjid wudu; calligraphy, prayer mat, prayer beads, minbar
mihrab, muezzin

Explorehow religious believers sometimes use music to help them in worship
Christians singing traditional hymns with an organ or using contemporary sor
and instruments to praise God, thank God, say sorry, to prepare for prayer e
OKAf RNByQa az2y3a G2 KStLI fSIFENYy adaz
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Key Questionl.6 How and whydo we celebrate special and sacred times?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sy ¢hat the
develop the understanding and skills needed to appreciaig appraise varied responses to these questions, as well as develop responses of their own.

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to achieve
end of key stage outcomes)

Suggested content for learning:
Teachers can &t content from these examples, and add more of their own

Strand:Expressing
Recommended Y1 & Y2

Questions in this thread:
F4 Which times are special
and why?

L2.5Why are festivals
important to religious
communities?

U2.5 Is it better to express
your beliefs in arts and
architecture or in charity and
generosity?

3.7 How can people express
the spiritual through the arts?

Religions and worldviews:
ChristiansJewish people
and/or Muslims

Teachers will enable pupils to be able to achieve sai
these outcomes, as appropriate to their age and stage:
Emerging:

9 Identify a special time they celebrate and explain
simply what celebration meangA1).

I Talk about ways in which Jesus was a spegpiaison
who Christians believés the Son of GodA2).

Expected:

9 Identify some ways Christians celebrate
Christmas/Easter/Harvest/Pentecost and some
ways a festival is celebrated in another religigAl).

1 Re-tell stories connected with Christmas/
Easter/Harvest/Pentecost and a festival in another
religion andsay why these are important to
believers(A2).

1 Ask questions and suggest answers about stories {|
do with Christian festivals and a story from a festivg
in another religion(B1)

1 Collect examples of what people do, give, sing,
remember or think about at he religious
celebrations studied, and say why tlyanatter to
believers(C1)

Exceeding:

1 Suggest meanings for some symbols and actions
used in religious celebrations, including
Easter/ChristmasChanukahand/or Eidul-Fitr (A3).

9 Identify some similaritiesand differences between
the celebrations studiedB3)

1
1

=a —a

Gonsider the importance and value of celebration and remembrance in
OKAf RNByQa 26y fADSa

Learn about festivals in Christianity, including Christmas, Easter, Harvest
Pentecost in Christianity: thetories and meanings associated with them
For example, from Easter:

0 Explore stories of Jesus in Holy Week such as riding into Jerusalg¢
on a donkeyturning over tables ithetemple, 6 | a KAy 3 KA
feet, being arrestedbeing desertedcrucifixion resurrection on
Sunday morning

0 Explore feelings of Jesus and disciples

0 Explore how these are shown in the ways Christians celebrate Eg
today e.g. Palm Sunday processions; washing feet; sorrow of Go
Friday; darkness on Saturday servjdiggt andjoy of Easter day etc

Learn about the significance of festivals to the Jewish way o&fitewhat
they mean, e.gShabbat Genesis 1Gad as creator), PesacMpses and the
Exodusfreedom), Chanukah (hope and dedication), Sukkaignceon Gog.
Explae the meaning and significance of Jewish rituals and practices durin
each festival.

Learn about low Muslims celebrate Eidl-Fitr as the completion of a month
of fasting (Ramadan). Find out what happens in a Muslim household-at-E
Fitr.

Talk aboutwhat the stories and events means for the children themselves
Comparethe importance of the symbol of light within different fegtis, e.g.
ChristmasChanukahhow believers express beliefs through this symbol, a
how light can mean different things teebevers in different communities
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Key Questionl.7 What does it mean to belongp a faith community?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, spdaat the
develop the understanding and skills needed to appreciate and appraise varied responses to these questions, as welb asgpmredes of their own.

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to achieve
end of key stge outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand:Living
Recommended Y1

Questions in this thread:
F5 Where do we belong?
L2.7 What does it mean to be
a Christian in Britaitoday?
L2.8 What does it mean to be
a Hindu in Britain today?
U2.6 What does it mean to bg
a Muslim in Britain today?
3.8What is good and what is
challenging about being a
teenage Sikh or Buddhist or
Muslim in Britain today?

Religions and worldviews:
Chiistians, Muslims and/or
Jewish people

Teachers will enable pupils to be able to achieve somn
of these outcomes, as appropriate to their age and
stage:

Emerging:

I Talk about what is special and of value about
belonging to a group that is important to them
(B2)

1 Show an awareness that some people belong to
different religions(B1)

Expected:

1 Recognise and name some symbols of belonging
from their own experience, for Christians and at
least one other religion, suggesting what these
might meanand why they mater to believers
(A3).

1 Give an account of what happens at a traditional
Christian infant baptism /dedication and suggest
what the actions and symbols meafAl).

91 Identify two wayspeople show they belong to
each other when they get marriedA1).

1 Respond toexamples of ceoperation between
different people (C2)

Exceeding:

1 Give examples of ways in which believers expres
their identity and belonging within faith
communities, responding sensitively differences
(B2).

91 Identify some similarities and differencebetween

the ceremonies studied (B3)

il

Talk about stories of people who belong to groups; groups to which childre
belong, including their families and school, what they enjoy about them ang
why they are important to them

CAYR 2dzii 1 02dzi S&2YSA§aN0ABMER2FY WH
other religion, and what they mean (Christianity e.g. baptismal candles,
christening clothes, crosses as badges or necklaces, fish/ICHTHUS badge
Would Jesus Do bracelets WWJD); symbols of belongldgih £ RNB y Q
and experience

Explore the idea that everyone is valuable and how Christians show this
through infant baptism and dedication, finding out what the actions and
symbols mean

Compare this with a welcoming ceremony from another religian Judaism:
Brit Milah; Islam:Aqgigah

Find out how people can show they belong with another person, for examp
through the promises made in a wedding ceremony, through symbols (e.g.
rings, gifts standing under thehuppahin Jewish weddingsListen to some
music used at Christian weddings. Find out about what the words mean in
promises, hymns and prayers at a wedding.

Compare the promises made in a Christian wedding withleeishketubah
(wedding contract)

Talk to someChristians, and memberd another religionabout what is good
about being in a community, and what kinds of things they do when they m
in groups for worship and community activities

Explore the idea that different people belong to different religions, and that
some people & not part of religious communities

Find out about times when people from different religions work together, e.
in charity work or to remember special events. Examples might include
Christian Aid and Islamic Relief or Remembrance §rNidvember.
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Key Question 1.8 How should we care for otherand the world,and why does it matte?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sy ¢hat the
develop the unérstanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop redmneas of

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to
achieve end of key stage outcomes)

Suggsted content for learning:
Teachers can select content from these examples, and add more of their own

Strand:Living
Recommended Y1 or Y7

Questions in this thread:
F6. What is special abol
our world?

L2.9 What can we learn
from religions about
decidirg what is right
and wrong?

U2.7 What matters most
to Christians and
Humanists?

U2.8 What difference
does it make to believe
Ay XK

3.10 Does religion help
people to be good?
3.11 What difference
does it make to believe
Ay XK

3.12 Is religion a power
for peaceor a cause of
conflict in the world
today?

Religions and
worldviews:
Christians and Jewish
people

Teachers will enable pupils to achieve some of th
outcomes, as appropriate to their age and stage:
Emerging:

1

M

Talk about how religions teach that peoplere
valuable, giving simple examples (B1)
Recognise that some people believe God

created the world and so we should look after|

it (A2).

Expected:

T

Retell Bible stories and stories from another
faith about caring for others and the world
(A2).

Identify ways that somepeople make a
response to God by caring for others and the
world (B1)

Talk about issues of good and bad, right and
wrong arising from the stories (C3)

Talk about some texts from different religions
GKIFG LINPY2GS GKS wD?2
about what would happen if people followed
this idea more (C2)

Use creative ways to express their own ideas
about the creation storyand what it says
about what God is lik§C1)

Exceeding:

1

Give examples of ways in which beliers put
their beliefs about ohersand the world into
action, making links with religious storied1)
Answer the title question thoughtfully, in the
light of their learning in this unit (C1)

1

= =

Introduce the idea thaeach person is unique and important, using e.g. Christian teactfiags
God values everyone (Matthew 6.26); Jesus blesses the children (Matthew 19, Mawkel 0, L
MyOoT tarfy y 65F@AR LINFA&dSa D2RQa ONBI (A
Talk abouthe benefits and responsibilities of friendship and the ways in iwpiople care for
others. Explorestories from the Bible about friendship and care for othansl how these show
ideas of good and bad, right and wrorgg.WS & dz& Q & LIS OA | g11)FouifrentR &
take the paralysed man to Jesus (Luke 56267, ¥ ¢ Ko8d SAmaritaf{Luke 10: 2§37).
Consider the idea that we all hagpecial giftave can use to benefit others

Learn hat some religions believe that serving others and supporting the poor are importarn
partsof being a religious believer e.gakd, alms giving, in Islaptizedekah (charity) in Judaisn
Read stories aboutow some people have been inspired to care for people because of thei
religious beliés e.g. Mother Teresa, Dr Baardo, Sister Frances Dominigeople known in the
local ara

Having studied the teachings of one religion on caring, work together as a group to create
SOSyiG Soead I WEKI Y] @2 dzQgniakelcakéslandihankod @ndg, 3
write invitations and provide cake and drink, or organise a sfualf-raising event and donate
the money to a loal charity

[ 221 OFNBFdAte& G &2YS G(SEGA FTNBY RAFTTSN
if the children can suggest times when it has been followed and times when it has not beg
followed. Talk about how the golden rule carake life better for everyone. Make cartoons to
show their ideas.

Explore the creation account in Genesis 1 in varied and creative ways, to find out what it t
Jewish and Christian believers about what God is éikd what these stories tell believers
about God and creation (e.g. that God is great, creative, and concerned with creation; tha
creation is important, that humans are important within. it)

Explore the account in Genesis 2. Talk about ways in whicioteigelievers might treat the
world, making connections with the Genesis account. (@ignans are important but have a
NEfS d& D2RQa NBLINBaSyGliA@dSa 2y D2RQa (
Investigate ways that people can lookeafthe world and think of good reasons they this is
important. Make links with the Jewish ideatidkun olam (repairing the worldgnd¢ dz . Q&
(new year for trees)
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C4 RE in KS2: Programme of Stadg planning steps

Harryz | 3S oo [ I & { |
AdzZLILISNY L KIF @98 R2yS (KS RIENJySaa Of 2

Manchester, Salford, Stockporairieside and Traffordgreed Syllabus for RE, 2Q2621 © RE Today Services 2016



46

4 RE in KS2: Programnaé Study
What do pupils get out of RE at this key stage?

Pupils should extend their knowledge and understanding of religions and worldviews, recognising their
local, national and global contexts. They should be introduced to an extended range of sourcebj@at

specific vocabulary. They should be encouraged to be curious and to ask increasingly challenging questions
about religion, belief, values and human life. Pupils should learn to express their own ideas in response to
the material they engage witliglentifying relevant information, selecting examples and giving reasons to
support their ideas and views.

Aims:
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which

religion and worldviews address, duat they can develop the understanding and skills needed to
appreciate and appraise varied responses to these questions, as well as develop responses of their own.

w9 (Sl OKAyS3 LJdzL

A. Know about and

YR € SIENYyAy3d akKz2dzZz R Syl of S

understand a range of
religions and worldviews

B. Express ideas and insightg
about the nature, significance

and impact of religions and
worldviews.

with religions and
worldviews.

C. Gain and deploy the skills
needed to engage seriously

End ofkey stage outcomes

RE should erde pupils to:

Al. Describe and make
connections between different
features of the religions and
worldviews they study,
discovering more about
celebrations, worship,
pilgrimages and the rituals which
mark important points in life, in
order to reflect on their
significance.

B1. Observe and understand
varied examples of religions and
worldviews so that they can
explain, with reasons, their
meanings and significance to
individuals and communities.

C1. Discuss and present
thoughtfully their own and

2 (I K S N 6h cliallei®ying
questions about belonging,
meaning, purpose and truth,
applying ideas of their own in
different forms including (e.g.)
reasoning, music, art and poetry

A2. Describe and understand
links between stories and other
aspects of the communiés they
are investigating, responding
thoughtfully to a range of
sources of wisdom and to beliefg
and teachings that arise from
them in different communities.

B2. Understand the challenges o

commitment to a community of
faith or belief, suggesting why
belonging to a community may
be valuable, both in the diverse
communities being studied and
in their own lives.

C2. Consider and apply ideas
about ways in which diverse
communities can live together
for the wellbeing of all,
responding thoughtfully to ideas
about community, values and
respect.

A3. Explore and describe a rangs
of beliefs, symbols and actions s
that they can understand

different ways of life and ways of
expressing meaning.

B3. Observe and consider
different dimensions of religion,
so thatthey can explore and
show understanding of
similarities and differences
within and between different

religions and worldviews.

C3. Discuss and apply their own
YR 20KSNEQ ARS
questions, including ideas about
what is right and wrong and what
is just and fair, and express their
own ideas clearly in response.

These general outcomes are related to specific content withirkéyequestion outlines/units of study on

pp.5067.
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Religions and worldviews

During thekey stage, pupils should be tayht knowledge, skills and understanding through learning about
Christians, Muslims, Hindus and Jewish peadRupils may also encounter other religions and worldviews
in thematic units.

KeyquestionS(recommended yeagroupsin bracket3

Believing
(Religousbeliefs, teachings, sources; questions about meaning, purpose and truth)
L2.1 What do different people believe about God? U2.1Why do some people think God exists?
Christians, Hindus and/or MuslimgY 3) Christians and noreligious (e.g. Humanis} (Y5)
L2.2 Why is the Bible smportant for Christians
today? (Y3)

U22 What would Jesus doZé&n we live by the
values of Jesus in theventy-first century? (Y5)
U23 What do religions say to us when life gets
hard? Christians, Hindus and naealigious (e.g.
Humanists) (Y6)

Expressing
(Religious and spirituabfms of expression; questions about identity and diversity)
U24 If God is everywhere, why go to a place of
?
éiﬁ:ggg%ﬁfgﬁ;q;gér MuslimgY3) worship?Christians, Hindus and/or Jewish peoplé
’ (Y5)

L23 Why is Jesus inspiring to some people(¥4)

L2.5Why are festivals important to religious
communities?Christians, Hindus and/or Muslims
and/or Jewish people (Y3&Y4)

L2.6 Why do some people think that life is like a
journey and what significant experiences mark thi
Christians, Hindus and/or Jewish people and non
religious responses (e.g. Humanist)(Y4)

U25 s it better to express your beliefs in arts ang
architecture or in charity and generosity?
Christians, Muslims and nagligious (e.qg.
Humanists) (Y6)

Living

(Religious pactices and ways of living; questions about values and commitments)
L27 What does it man to be a Christian in Britain
today? (Y3) U2 6 What does it mean to be a Muslim in Britain
L2.8What does it mean to be a Hindu in Britain | today?(Y5)
today? (Y4)
L2.9What can we learn from religions about U2.7 What matters most to Qfistians and
deciding what is right and wroflg Humaniss? (Y6)
Christians, Jewish people and rnetigious
responses (e.g. Humanist) (Y4)

U28 What difference does it make to believe in
ahimsa (harmlessness), grace andionmah
(community)?

Christans, Hindus and/or Muslin{¥ 6)

It is recommended that schools choose a minimum of THREE questions per year, taking at least one from
each strand of Believing, Expressing and Living.

Notes:

The key questions are designed to enable children to achievenl of key stage outcomes above. Schools
may plan other units but should ensure that they support pupils in achieving the end of key stage
outcomes. If planning other units, schools should also ensure that there is breadth and balance across the
RE curgulum by addressing each of the three stranBsligving,Expressingliving) across th&ey stage.
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Planningsteps

Teachers should have tipeincipalaim of RE at the forefront of their minds as they plan their RE.
Theprincipalaim of REs to engage ppils in systematic enquiry into significant human questions which
religion and worldviews address, so that they can develop the understanding and skills needed to

appreciate and appraise varied responses to these questions, as well as develop resptnsie®wh.

Their own pupitfriendly version will be important here todsee p.6)

1 Select a key question from p.47.

1 Make sure that you canxplain where this unit/question fits into key
stage planning e.g. how it builds on previ¢earning in RE; what
other subject areas it lirdko, if appropriate.

Step 2: Select 9 Use the learning outcomes from column 2kefy question

. outlines/units of study ompp.50-67.

Ieammg outcomes 1 Select learning outcomes appropriate for the age anititglnf your
pupils.

1 Bengclear about these outcomes will help you to decide what and
how to teach.

Step 1: Key questiol

Step 3: Select 1 Look at the suggested content for your key question, from column
. the key questioroutlinedunits of study
SpeC|f|C content 1 Selecthe best content(from here, or additional information from

elsewhere}o help you to teach in an engaging way so that pupils
achieve the learning outcomes.

Turn the learning outcomes into pugiiendf &  Y2LNJ O¥ , y2Quiz
statements.

Make the learning outcomes specific to the content you are teachi
to help youknow just what it is that you want pupils to be able to
understand and do as a result of their learning.

¢ KS a S/ysdca®O Ayl | swl viefpoyal to integrate assessme
for learning within your teaching, so that there ismeed to do a
separate end of uniassessment.

Developactive learning opportunities and investigations, ussogne
engaging stimuli, to enable pupils to achieve the outcomes.

Step 5: Develop

teaching and 52yQi F2NHSG GKS AlAtfta d2dz 61

|earning activities content you want them to understand.
Make sure that the activities allow pupils to practise these skills as
well as showlheir understanding.
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Lower Key Stage 2 Units of Study
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Key Questior.2.1 What do different peoplebelieveabout God?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldldesss aso that they can develop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strand/ Questions/ Learning outcomegintended to enable pupils to Suggested content for learning:
Religions adhieve end of key stage outcomes) Teachers can select content from these examples, and add more of their own
Strand: Believing Teachers will enable pupils to be able to achieve | § Talk aboutvays in which we exercise trust and faith in our everyday lives
some of these outcomes, as appropriate to theiea( § Find some examples bbw we know about something we have noeseor
Recommended Y3 and stage: experienced for ourselves
Emerging: 1 What do people believe alud God? Exploreome of the ways in which religions nan
Questions in this thread: | 1 Identify beliefs about God that are held by and describe the attributes of Gagwith a particular focus on how Christians think ¢
1.1-3 Who is Christian/ Christians, Hindus and/or Muslims (B God asTrinity ¢ Father, Son and Holy Spithe 99 Names of Allaior Hindu beliefs
Muslim / Jewish and 1 Retell and suggest the meanings of storigem about the Trimurtic Bralma (creator), Vishn{preserver), Shiva (destroyer)
what dothey believe? sacred texts about people who encountered | §  Sudy art(Christians)calligraphyMuslims)and/or murtis (Hindus)used to represent
U2.1Why do some peoplg God (A1) ideas about Gotb find out what they say about God
believeGod exist? Expected: 1 Explore how ideas about God are shown in stdniagatives:Eg.encounters which
3.2 Do we need to prove | |  Describe some of the ways in which Gitians KSt LI 60StASOSNE (2 dzyRSNAGFIYR D2RQ&a N
D2RQa SEAadU Hindus and/or Muslims describe Go@\1). Burning Bush (Exodus §15),Jonah (book of Jonah in the Old TestameBgptism of
1 Askquestions and suggest some of their own Jesus (Mark 1@1); Pentecost (Acts 2¢21) and Paul's conversion (88. X19);
Religions and worldviews responses to ideas about God (C1) stories Jesus told which teach about God e.g. the parable ofdtgving Father (Luke
Chris_tiarss, Hindusor 1 Suggest why having a faith or belief in 15.11¢32).
Muslims something can be hard (B2) 1 Hindutexts which describe the indescribable (eegtract some of the more concrete
1 Identify how and say why it makes a difference metaphors from Bhagavad Gita ¢8and 10:2&41; [http://w ww.asitis.com/7/ ] or
Ay LIS wdslto Believe ifh God (B1) thepoemW2 K2KQ o6& {NRAR ! dzZNROAYR20
Exceeding: 1 Explorestories which help Muslims understand the nature of God e.g. the story of
f Identify some similarities and differences Night of Powegi KS NB @St I GA2y 2F GKS vdzNRIyY
betweenideas about what Godsi like in adzKlYYIRQa yAIKiIG 2dz2NySe FyR aldSyaa
different religions (B3. 1 Examine similarities and differences between these views of. God
1 Discuss and present their own ideas about wh §  Explorethe influence believing in God has on the lives of believers
there are many ideas about God and express | §  Explore the fact that many people do not believe in God
their own understanding of God through 1 Reflect onLJdzLJawh §u@stions and ideas about God in lightheir learning.
words, symbols and the arts (C1) Bxpress their own ideas about God through art, music, poetry or drama.
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Key QuestioriL2.2 Why is the Bible important for Christians today?

Theprincipal aim of REs to engage pupils in systematic enquiry into significant humantmumsswhich religion and worldviews address, so that they can develop

the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strand/ Questions/
Religions

Learning outomes(intended to enable pupils
to achieve end of key stage outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand:Believing

RecommendedY3

Questions in this thread:
F1 Which stdes are
special and why?

1.4 What can we learn
from sacred books?

3.2 Does livingiblically
mean obeying the whole
Bible?

Religious traditionsand
worldviews
Christians

Teachers will enable pupils to be able to
achieve some of these outcomes, as
approprite to their age and stage:

Emerging:

1 Recall and name some Bible stories that
inspire Christians (A2)

1 Identify at least two ways Christians use
the Bible in everyday lif¢BL).

Expected:

1 Make connections between stories in the
Bible and what Christians bieve about
creation, the Fall andsalvation (A2)

1 Give examples ohow and suggest
reasonswhy Christianause the Bible
today (B1)

1 Describe some ways Christians say God
like, with examples from the Bible, using
different forms of expression (Al)

 DiDdzaad GKSANI 24y
why humans do bad things and how
people try to put things right (C3)

Exceeding:

1 Explain how the Bible uses different kinds|
of stories to tell a big story (A2)

I Suggest why Christians believe that God
needs to rescuesave human beings (B2)

-y

il

f

¢t lFo2dzi &a2dz2NOSa 27F 3Idzi RI y OS:whoORwhatA a
helps them to decide how to livdfitroduce the Bible as a guide for Christians

Give pupils drief introduction to theChristianBible¢ Old andNew Testaments, divided
into books, chapters and verses; different types of writitigqtrate with two exampleg.g.
histories;laws; poems; prayers; biographi@Sospels); letteng(be clear thatwhat Christians
calltheWhtf R ¢ Sa il YSyiuieQooh & WSgAaK aONRLJ
Introduce pupils to the idea thdbr Christiansthe Bibletells them aboutwhat God is like.
LG rfaz2 4GdStfta I WwoA3I &ad2NE QloesFhumdshama R
createda wonderful worldfor people(creatior); humangdisobeyGod and go their own
wayothé A f); Gédlsends his Son, Jesus (incarnationydee people to bringthem back
to God (salvation). This story explains why Christians think they need to say sorry to G
why they try to follow Jesus, and why they aretgfal to God for sending Jesusshows
why Christians think the Bible is still important because it tells them about how to live,
why they should follow God.

Creation: Read @esis 1(dza S | f A @St @) BKpupilRcNBedt® & S NE
dance/movenent actions for each day, or art work to reflect the narrative; focus on whg
the narrative shows God is likgpowerful, creative, good etc.

Find out what good and bad things people sometimes do. Explore idea of temptation:
things are tempting? Whyalwe give in sometimes? Do we sometimes blame otheedi? T|
the story of Adam and Eve giving in to temptation (Gen8sioften calledthe A f D@D
the way the people behave sound familiar? What lessons do pupils think Christians mi
learn from thisstory?Think about viay Christiansaypeople need taask God to forgive
them.

Explorecreativelythe Lost Coin, Sheep and Ssinries(Luke 15andhow Christians
interpretthemas showink 2 ¢ Y dzOK D2R gl yia Wa asKsoRaNh
Christans what they mean when they say Jesus saves or rescues them

Look at some examples of how Christians use the Rifde everyday prayer and Bible
reading (often using notes), in Bible study groups; read aloud in church, with people tag
about the meaing.What are the good things and the difficult things people might find
from trying to follow this book in dato-day life?
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Key QuestiorniL23: Why is Jesus inspiring to some people?

Theprincipal aim of REs to engage pupils in systematic enquiryistgnificant human questions which religion and worldviews address, so that they can develop

the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to
achieve end of key stage outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand:Believing

Recommended Y4

Questions in ths thread:
F2 Which people are
special and why?

U22 What would Jesus
do? Can we live by the
values of Jesus the
twenty-first century?

3.3 What is so radical
about Jesus?

Religions and worldviews
Christians

Teachers will enable pupils to be abteachieve
some of these outcomes, as appropriate to their
age and stage:

Emerging:

9 Ask questions raised by the stories and life ¢
Jesus and followers today, and give examplg
of how Christians are inspired by Jesus (B1)

1 Suggest some ideas about good v&atp treat
others, arising from their learning (C3)

Expected:

f al1S O02yySOlAz2ya oSi
teachings and the way Christians live today
(AL).

1 Describe how Christians celebrate Holy Weg
and Easter Sunday (Al

1 Identify the most important parts ¢ Easter
for Christians and say why they are importar|
(B1)

I Give simple definitions of some key Christiar
terms (e.g. gospel, incarnation, salvation) an
illustrate them with events from Holy Week
and Easter (A2)

Exceeding:

1 Make connectionsbetween the E&ster story
of Jesusandi KS A RSNJ Wo A3
(creation, the Fall,incarnation,salvation) ¢
see unit L2.2)reflecting on why this inspires
Christians (A1)

1 Present their own ideas about the most
important attitudes and values to have today
making links with Christian values 2¢

il

f

Briefly explorevhat makes a person inspirational to others, identifying characteristic
a good role model

Explore creativelgomewordsand actions of Jesus which contineinspire Christians
today e.gparables of thekingdom ofheaven (Matthew 13:445; sower, mustard seed,
pearl etc); parables of forgivenesgqod SamaritapLuke 10:2937;two debtors, Luke
7:36¢50; unforgiving servantMatthew 18:2%35); hot-seat characters, freezieame or
act out stores; create artworksO 2 £ £ SOG  LIdzLIA ffidd@ut howzShiisiidng
interpret these by asking some

Use the events of Holy Week and Easter to find out why Jesus is so important to
Christians todayhow are the events oHoly Weelcelebrated by Ctistians, e.g. Palm
Sunday, waving palms; Maundy Thursday, washing feet; sorrow of Good Friday se
darkness in churches on Saturday; light and joy of Easter Day

QELX 2NB (KS ljdzSaidAz2yyY gKé R2 [/ KNRAGAL
incamation (Jesus as God as a human being) and salv&tlostians believéhat Jesu€
death and resurrectiompens up a way for people to be forgiven and get close to Go
(see Unit L2.2 for more on dise terms)

Find out about the impact that believingWS a dz& OF y KIF @S 2y |
Jesus has inspired some exampmésontemporary inspirational Christians.g. how
Christians show gratitude to Jesus for saving them and dealing with sin and death
bringing forgivenesg by prayer, worskp, giving generously, telling other people abou
Jesus, caring for others
Introduce the belief that Christians cannot be completely good and so they rely on {
l2f& {LANRG (2 KSfLI GKSY F2ftt2¢ WSadza
Gahtians 5:2223).

Follow this up with examples of what some Christians say are the most important
FGGAGdzRSa yR @FfdzSa (G2 KI @Sz a AyalL
fairness, service, sacrifice, joy) comparing these with what pupilsviedizebe most
important.
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Key Question.24 Why do people pray?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp ¢thatdbeelop
the understanding and skilieeded to appreciate and appraise varied responses to these questions, as well as develop responses of their own.

53

Strand/ Questions/ Religions

Learning outcomegintended to enable pupils to
achieve end of key stage outcomes)

Suggested content for leaing:
Teachers can select content from these examples, and add more of their own

Strand:Expressing

Questions in this thread:

F3Whichplaces are special an
why?

1.5What makes some places
sacred?

U241f God is everywhere, why
go to a place of worship

3.6 Should religious buildiadpe
sold to feed the starving?

Religions and worldviews
Christiars, Hindus and/or
Muslims

Teachers will enable pupils to be able to achieve so|
of these outcomes, as appropriate to their age and
stage:

Emerging:

1 Describewhat some believers say and do when
they pray (Al)

1 Respond thoughtfully to examples of how
praying helps religious believers (B2)

Expected:

91 Describe the practice of prayer in the religions
studied (A2)

1 Make connections between what people believg
about prayer and what they do when they pray
(A3).

1 Describeways in which prayer can comfort and
challenge believers (B2)

1 Describe and comment on similarities and
differences between how Christians, Muslims
and Hindus pray (B3)

Exceeding:

1 Explain similaritiesand differences between how|
people pray (B3)

1 Consider and evaluate the significance of praye|
in the lives of people today (A1)

1

= —a

Discover and think about the meanings of the words of key prayers in thr¢
religionsc e.g. the Muslim First Surah ofthe @Quk Y2 G KS / KN&R
Prayer and the Hindu Gayatri Mantra

Learn that Hindus, Muslims and Christians pray in many different ways, b
using set forms of words and more spontaneously, and the three religions
believe similar and different ideas aboutwdsod hears prayers

Consider the idea that some people are spiritual but not religious and like
pray in their own way

Consider the idea that some people are atheists who believe it is more us
be kind or to help someone than to pray for them

Findout about some symbols used in prayers in different religions
Explore connections between prayer in three different religions

Explore the impact of prayer: Does it enable people to feel calm, hopeful,
inspired, close to God or challenged? How?

Ask good gestions about answered and unanswered prayer and find out
some answers to thee questions

Discuss and consider the impact of praying in some stories from inside th
religions, e.g. stories of answered prayer, or of the origin of a prayer in
ancientindi@ Ay WS&ddzaQ GSIFOKAYy3I 2N Ay
Make links between beliefs and practice of prayer in different religions
Weigh up the value and impact of these key ideas for themselves.
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Key Questior.25: Why are festivals important to religious communits®
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp ¢thatdbeelop
the understanding and skills needed to appreciate and appraise varied responses toukstergs, as well as develop responses of their own.

Strand/ Questions/ Religions | Learning outcomegintended to enable pupils to achieve en{ Suggested content for learning:
of key stage outcomes) Teachers can select content from these examples, andaaté of their own
Strand:Expressing Teachers will enable pupils to be able to achieve some g § Think about times in their own lives wheuipils remember and
these outcomes, as approptke to their age and stage: celebrate significant events/people, and why and how they do this
Recommended Y3 & Y4 Emerging: 1 Consider the meanings of the stories behind key religious festivals
1 Recognise and identify some differences between ChristmasEaster, Pentecost, Harvest in Christiarityvali in
Questions in this thread: religious festivals and other types of celebrations (B Hinduism PesachRosh Hashanamd Yom Kippun JudaismEid in
F4Whichtimes are special and | 1 Retell some stories behind festivals (e.g. Christmas, Islam
why? Divali, Pesach) (A2) 1 Describe how believers express the meaning of religious festivals
1.6 How and why do we Expected: through symbols, sounds, actions, story and rituals
celebrate special and sacre| § Make connections betweerstories, symbols ad 1 notice and think about similarities and differences between the way,
times? beliefs with what happens in at least two festivals festival are celebrated e.@hristmasor Holy Weekwithin different
U25Is it better to express your (A2). Christian traditionsbetween home and places of worship
beliefs in arts and I Ask questions and give ideas about what matters | §  study key elements of festival: shared values, story, beliefs, hopes
architecture or incharity most to believers in festivals (e.g. Easter, Eid) (B2) commitments.
and generosity? 1 Identify similarities and differences in the way 1 Consider (usinghilosophy forChildren methods where possible)
3.7 How can people express the festivals are celebrateavithin and between religions questbns about the deep meaning of the festivals: does light conqy
spiritual through the arts? (AJ. darkness (Dvali)? Is love stronger than death (Easter)? Can God fr
1 Explore and suggest ideas abowhat is worth people from slavery (Pesach¥?it good to say sorry (Yom Kippur)?
Religions and worldviews celebrating and remembering in religious Does fasting make you a betteegson? How? (Ramadame Eidul-
Christians plusfindus anéor communities and in their own lives (C1) Fitr, Len.
Jewish peopland/or Muslims Exceeding: 1 Explore the benefits of celebration to religious communitigsasking
9 Discuss and preseriheir own responsesbout the some local believersvhy do they keep on celebrating ancient event
Note: Schools may want to explorg role of festivals in the life oBritain today,showing 1 Consider questions about the role of festivals in the life of Britain
major festivals each year; if so, their understanding of the values and beliefs at the today: Is Comic Refiday a bigger festival than Easter? Should
they should ensuwe that there is heart of each festival studied, using a variety of med everyone be allowed a day off work for their festivals? Is Christmas
LINEINBaaAzZy Ay (C2. the Christians or for everyone? Can the real meaning of a festival
across the age range. 1 Suggest how and why religious festivals are valuablg preserved, or do the shops and shopping always take over?
. to many people (B2)
Note alsothe overlap with Key
Question 2.4, which explores
Easter in the context of Jeds . {
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Key Qustion L2.6 Why do some people think that life is a journ@Mhat significant experiences mark this?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp thatdtwelop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to
achieve end of key stage momes):

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand:Expressing
Recommended Y4

Questions in this thread:
FSWhichtimes are special
and why?

1.6 How and why do we
celebrate specieand sacred
times?

Religions and worldviews:
Christians, Hindus and/or
Jewish people

NBQuestionU2.3(What do
religions say to us when life
gets hard?) will explore
beliefs about death and
afterlife in Upper KS2, so
this unit need only
introduce sone key ideas
and ways believers mark th
end of life.

Teachers will enable pupils to be able to achieve
some of these outcomes, as appropriate to their a
and stage:

Emerging:

1

1 Identify at least two promises made by
believers at these ceremonies and say why
they are important (B1)

Expected:

I Suggest why some people see life as a journg
and identify some of the key milestones on thi
journey (A2)

9 Describewhat happens inChristian, Jewish,
and/or Hindu ceremonies of commitment and
saywhat these rituals mear(A3).

I Suggest reasons why marking the milestones
life are important to Christians, Hindugand/or
Jewish peoplegB2)

9 Link up some questions and answeabout
how believers show commitment with their
own ideas about community, belonging and
belief (C1)

Exceeding:

I Explain similarities and differences between
ceremonies of commitment (B3)

1 Discuss and present their own ideas about the

Recall and name some of the ways religions
mark milestones of commitment (incluitig
marriage) (Al)

value and challenge foreligious commitment in
Britain today (C2)

1

1

Explore and use the religious metaphor of life as a jouridyat are the significant
milestones on this journey? What other metaphors could be used for life?
Consider the value and meaning of ceremonies whielk milestones in life
particularly those associatedith growing up and taking responsibility within a fait
community:in Christianityconfirmation and@ St A S @ S NFr @dulbblagtidimi
first communion andconfession (Roman Catholic); sactbdead ceremony in
Hinduism; bar/bat mitzvatchayilin JudaismExplore the symbols and rituals used
andthe promises madeDo nonreligious people e.g. Humanists mark these
moments?

What meaning do these ceremonies have to the individual, their family agid th
communities?

Rank, sort and order some different commitments hieydbelievers in different
religions¢ and by the pupilshemselves.

Think about thesymbolism, meaning anealue of ceremonies that matke
commitment of a loving relationship betweewt people:compare marriage
ceremonies and commitments in tweligious traditionsWhat promises are made?|
Why are they important€ompare with nosreligious ceremonies.
Exploresome basic ideas abouthat Christians, Hindus and Jewish people believe
abou life after death; how do they mark the end of life?

Work with the metaphor of life as a journey: what mightthe signposts,
guidebooks, stopping points or traffic jamB@es religious or spiritual teaching hely
believerstomoveoh y f A ¥FSQa 22dz2NySeK

NBFGS | WYl L) DeéwistoriChriSt@n pergosholvinglwhay tRede>
religions offer to guide people throughA FSQa 22dz2NySed /|y
LISNE2Yy®& ®WXYFBIQK L& | NBtAIA2Yy tA1S |

Reflect on their own ideash@aut community, belongingnd belief.

Manchester, Salford, Stockporareside and Traffordgreed Syllabus for RE, 22621

© RE Today Services 2016



Key Questiorn_2.7 What does it mean to be a Christian in Britain today?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews addresshep tan develop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to
achieve end okey stage outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand: Living
Recommended Y3

Questions in this thread:
F5 Where do we belong?
1.7 What does it mean
to belongto a faith
community?

L2.8 What does it mean
to be a Hindu in Britain
today?

U26 What does it meant
to be a Muslim in Britain
today?

3.8 What is good and
what is challenging
about being a teenage
Buddhist, Sikh or Muslin
in Britain today?

Religions and
worldviews:
Christians

Teachers will enable pupils to be able to achieve
some of these outcomes, as appropriate to their aj
and stage:

Emerging:

1 Identify and nameexamples of what Christians
have anddo in their families and at church to
show their faith (A3).

1 Ask goodquestions about what Christians do
to show their faith (B1)

Expected:

1 Describe some examples of what Christians d
to show their faith, and make connections with
some Christian beliefs and teachings (A1)

1 Describe some ways in which Christian expres
their faith through hymns and modern worship
songs (A2)

I Suggest at least two reasons why being a
Christian is a good thing in Britain today, and
two reasons why it might bénard sometimes
(B2)

91 Discuss links between the actions of Christian
in helping othes and ways in which people of
other faiths and beliefs, including pupils
themselves, help others (C2)

Exceeding:

1 Explain similarities and differences between a|
least two different ways of worshippingn two
different Christian churchegA3).

91 Discuss angbresent ideas about what it means
to be a Christian in Britain today, making links

with their own experiences (C1)

il

Find out about how Christians show their faith within their families. What objec
YAIKG @2dz FAYR Ay | Ed. BiNdcdgs/aruciixQpalm Krasy]
pictures of Jesus dhe holy family (Mary, Joseph and Jesus), Christian magazin
CDs of Christian music, some Bible verses on the fritigpat kinds of things would
Christian families do during the week? E.g. grace befaalsn family prayers and
Bible reading, private prayer and Bible reading, giving money to ch@aitly.about
which objects and actions are most important and wihat similarities and
differences are there with the family values and home rituals of gupithe class?
Explore what Christians do to show their faith within theiurchcommunities.
What do they do together and why? Explore church noticebsardvebsitesto

find outwhat goes on in at least twdifferent kinds of churches (e.g. Anglican,
Baptist, Roman Catholic, Pentecostal), and some of the similarities and differe
0SGsSSYy oKIF{i / KNRaGAlIYyd R2 GKSNB® 9
.NRA3IFRSSE . 28aQ . NKadntRypes of woship inusic, Aofdl)
groups.Ask some teenagers from two churches about how they show their faith
Find out what Christians do to show their faith in how they help their local
community. Choose one or two local churches to illustrate local involvemeanine
food banks, runningréchesand toddler groups, supporting those in need (e.g. S
VincentdS t I dz2f {20AS0i&@0X NlzyyAy3d W/ KN a
courses, Alpha Courseske sales, visiting the sick, etc. Obviously, Christians a
not the only people who do thee things, but find outvhy Christians and others do
work hard to help people in their communitiea/hat kinds of thingslo pupils at
your school do to help others, and why?

Find out about some ways in which Christians make a difference in the worldw
community. How do they show that they are Christiafsg.Mother TeresaPope
Francis, Archbishop Justin Welhgretta Minghella (Director of Christian Aid). Se
if there are local Christians who are involved in fighting for justice etc
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Key Questiorn_2.8What does it mean to be a Hindu in Britain today?

Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp ¢thatdbeelop
the understanding and skills needed topapciate and appraise varied responses to these questions, as well as develop responses of their own.

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to achieve
end of key stage outcomes)

Suggested content for learning:
Teaches can select content from these examples, and add more of their own

Strand: Living
Recommended Y4

Questions in this thread:
F5: Where do we belong?
1.7 What does it mean to
belongto a faith communitp
L2.7 What does it mean to be
a Christian in Britai today?
U26 What does it meant to
be a Muslim in Britain today?
3.8 What is good and what is
challenging about being a
teenage Buddhist, Sikh or
Muslim in Britain today?

Religions and worldviews:
Hindus

Teachers will enable pupils to be able to achisgme of
these outcomes, as appropriate to their age and stage:
Emerging:

9 Identify and name examples of whatlindus have
anddo in their families and atmandir to show their
faith (A3).

I Ask good questions about whatlindusdo to show
their faith (B1)

Expected:

1 Describe some examples of whatindusdo to show
their faith, and make connections with somiindu
beliefs and teachingabout aims and duties in life
(AL).

1 Describe some ways in whiddindus expess their
faith through puja, aarti and bhajangA2).

1 Suggest at least two reasons why beindgdanduis a
good thing in Britain today, and two reasons why it
might be hard sometimes (B2)

1 Discuss links between the actions Blindusin
helping others and ways in which people of other
faiths and beliefs, incluthg pupils themselves, help
others (C2)

Exceeding:

1 Explain similarities and differences betwedindu
worship and worship in another religious tradition
pupils have been taugh(B3).

9 Discuss and present ideas about what it means to
a Hinduin Britain today, making links with their own
experiences (C1)

1

Find out about how Hindus show théith within their families Note that
GKIG w9 OFffa SHhatay BROZANNY D AgdA (K-S ife. §
Eternal W € If3s incredibly diverse as a wle way of life rather than a set @
beliefs2 KI G 2062S8S0G4& YAIK(G @& 2dz FEgyhBrisA \
family shrine, statues and pictures of deities, puja tray including incense,
bells, flowers, candles; some sacred texts such as thg®faa Gita, OM
symbolsWhat kinds of things would Hindu families do during the weBkity
puja, blessing foodgarti ceremony, singing hymns, reading holy texts, visit
the temple etc.Talk about which objects and actions are most important a
why. Whatsimilarities and differences are there with the family values and
home rituals of pupils in the class?

Explore Hindu ideas about the four aims of (fanusharthas) dharma:
religious or moral duty; artha: economic development, providing for family
and saiety by honest means; kama: regulated enjoyment of the pleasure
and beauty of life; moksha: liberation from the cycle of birth and rebirth;
reincarnation/ 2 YLJI NB (KSaS 6A0GK LIzZLIAf &aQ
Explore Hindu ideas of karngghow actions bring goodr bad karma. Find
2dzi K2¢ | yR gKe& WwWayl{(1Sa IyR fI RRY
Explore what Hindus do to show thé&iadition within their faith
communities. What do they do together and whi 3. isiting the
temple/mandir, performing rituals,icluding prayer, praise such as singing
hymns/songs (bhajans)fferings before the murtissharing and receiving
prashad (an apple or sweet) representing the grace of God; looking at Hir
iconography how do the different images show the different chatars and
attributes of the deitiesAsk some Hindu teenagers about how they show
their faith.

Find out about some ways in which Hindus make a difference in the worlg
wide community. How does a Hindu way of life guide them in how they liv
E.g. Mahatmasandhi, Pandurang Shastri Athavale
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Key Questiorn.2.9 What can we learn from religions about deciding what is right and wrong?

Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and weglddiress, so that they can develop

the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strand/ Questions/
Religions

Learning outcomegintended to enable pupilsot
achieve end of key stage outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand:Living

Recommended Y4

Questions in this
thread:

1.8 How should we
care for othersand the
world, and why does it
matter?

U27 What matters
most to Christians and
Humanists?

3.10 Does religion hely
people to be good?

Religions and
worldviews
Christians, Jewish
people, nonreligious
(e.g. Humanist)

Teachers will enable pupils to be able to achieve
some of these outcomes, as appropriate to their ag
and stage:

Emerging:

1 Recall and talk about some rules for livirig
religious traditions (B2)

I Find out at least two teachings from religions
about how to live a good life (C3)

Expected:

1 Give examples ofules for livingfrom religions
and suggest ways in which thayight help
believers with difficult decisiongB1)

1 Make connections between stories of
temptation and why people can find it difficult
to be good (A2)

1 Give examples of ways in which some
inspirational people have been guided by their
religion (B1)

f 5Aa0dzaa GUKSAN 246y
people decide right and wrong (C3)

Exceeding:

1 Explain some similarities and differences
betweenthe codes for living used by Christian
and the followers of at least one other religion
or norrreligious belief systen(B3).

1 Expressdeas aboutright and wrong, good and
bad for themselves, including ideas about love
forgiveness, honestykindness and generosity
(C3)

Iy A

il

Explore teachings which act as guideslicing withinJudaismChristianity and anon-
religious belief system, e.g. the Ten Commandments (Exodug22):Deuteronomy 54
22), the Two Commandments of Jesus (Mark 12328, the golden rule for Humanists.
Work out what people must have been dgiif they needed to be given those rules. Do
people still behave like that? What difference would it make if people keep these gui
for living?

Use religious stories to explore the idea of temptation, and hcaffétcts how people
choose betweengoodan@ I RX S®3d Ay [/ KNRAAGAFIYyAGEX
resisting temptation in Matthew 4.

{KINB (SIFIOKAy3a FTNRY RAFTFSNByUG NBfAIAZ
Jewish teachings about being thankfiilg Talmud teachethat Jews should say thank
you 100 times a day! The Siddur prayer book contains numétotid NHzOK | G |
LIN @SNE o6W. f SaaSR | NB hésfatzieaching ffdin J&sFs orithed
BeatitudegMatthew 5: 2;13).

Talk about how pupils lea the difference between right and wrong. Is it always clear?
How do people know? Sometimes the commands or guidance from religions help pe
to work out what the right thing is. Consider how helpful it is to have guidance likéothi
making choicesrad decisions in everyday lifs it sometimes difficult for believers to
follow the guidance™ religions say that God inspires their rules for living, where do
Humanists look for guidance?

Explore some dilemmas where children have to choose betweegreliff actions, where
some are cleacut right/wrong, and others where they are a bit less clear. Explore
whether it would be easier for a religious believer to decide.

Explore the lives of some inspirational religious individuals (e.g. Desmond Tutin Mar
Luther King JrConsideihow their religious faith inspirednd guidedhemin their lives.
Reflect on the value of love, forgiveness, honesty, kindness, generosity and service
own lives and the lives of others, in the light of their studireRE
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Upper Key Stage 2 Units of Study
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Key QuestionJ2.1Why do some peopldelieve God exists?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp ¢thatdbeelop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to
achieve end of key age outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand: Believing
Recommended Y5

Questions in this thread

1.1-3 Who is Christian/
Muslim / Jewish and
what do they believe?

L2.1What do different
people believe about
God?

3.1 Do we need to prove
D2RQa SEAAD

Religions and worldviews
Christiansnon-religious
e.g. Humanist

Teachers will enable pupils to be able to achieve
some of these outcomes, as appropriate to their
age and stage:

Emerging:

1 Define the terms theist, atheist and agnostic
and give examples of statements that reflect
these beliefs (B1)

1 Give two reasons why a Christian believes ir]
God and one why an atheist does not (A3)

Expected:

1 Outline clearly a Christiamnderstanding of
what God is like, using examples and
evidence (A2)

1 Give examples of ways in which believing in
God is valuable in the lives of Christians, an(
ways in which it can be challenging (B2)

1 Express thoughtful ideas about the impact of
believing or not believing in Goadn
a2yS2ysSqQa ftAFTS o6. wm0

1 Present different views on why people
believe in God or not, including their own
ideas (C1)

Exceeding:

1 Explainhow Christians sometimes disagree
about what God is like, giving examples of
how they interpret texts differently (B3.

1 Enquire into what some atheists, agnostics
and theists say about God, expressing their
own ideas and arguments, using evidence
and examples (C1)

1 Find out about how many people in the world and in your local area believe it God
using global statistics anttie 2011 UK census. Ask pupils why they think so many
people believe in God. ColletttesereasonsFind out about how many do not believe.
[ SFNY (KS g2NRa WiKSAaGQ 60StASASa ndy|
atheist (believes there is no god).

1 Set up an enquiry to explore the key quiest Ask pupils toaise questionsiboutthe
existence and nature of GoBocus on Christian ideas of God, in order to make this
more manageable. Start by clarifying what Gtigins believe God is like. Build on
learning from Key Question L24nd explore some of the names of God and metaph
for God in the Bible (e.g. God as Father, Spirit, Snnal, almighty, holyshepherd,
rock, fortress, light)lf this God exists, W & RAFTFSNByYy OS g2 dzZ R
people live? Make links with prior learning about the Bidmhel its® A 3 & (i 2 NB ¢
Question L2.2)

1 Explore some reasons why people do or do not believe in God. Consider some of t
main reasons. These includenfidy background, Y y& LIJS2LJX S 06 Sf A
believe) because of their home background; religious experiemoany peoplesay
they haveexperienceca sense o i KS LINBE&aSy OS 27T D2;R@any?
would argue that the universe, the Earthdlife are extraordinary and are best
explained as the result of an gbwerful Creator. Many people who do not believe in
God point to the existence of terrible suffering as a key reaSome argue that there ig
no need to use a Creator to explain tegistence of the universe and life

1 Consider ways in which Christians read the Genesis account of creation. Explore w
some Christians read it literally; explore htats of Christians read it as expressing
some truths about God and human beings withogding it literally. Find out about
Christians who are also scientists (dgnnifer Wiseman, John Polkinghorne, Denis
Alexander)

1 Invite some Christiansgnostics and atheists in to answer questions about why they
or do not believe in God.

1 Explore wiat impact believing in God might make on the way someone lives his or |
everyday lifeTalk about and reflect upon the possible benefits and challenges of
believing or not believing in God in Britain today.
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Key QuestionJ2.2 What would Jesus do? (Can vige by the values of Jesus the twenty-first century?)

Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp ¢thatdbeelop
the understanding and skills need to appreciate and appraise varied responses to these questions, as well as develop responses of their own.

Strand/ Learning outcomegintended to enable pupilsto | Suggested content for learning:
Questions/ achieve end of key stage outcomes) Teachers can select content from these examples, and add more of their own
Religions
Strand:Believing Teachers will enable pupils to be able to achieve Build on learning from Key Question L23e the ideas below tokeLJt 2 NB WS & dzj
some of these outcomes, as appropriate to their SEFYLX S YR K2g (KS& AYALIANB / KNRaGALF YA
Recommended Y5 | age and stage: YR SEIYLX S ¢ 2 dafioRd, vaitlin/tts Schabl cénnRityd I6cal and national
Emerging: communities and out to the global community.
Questions in this 1 al1S O2yySOGA2ya oS Examine Luke 4:189 and find out what Jesus saw as his mission. Find examples of whe
thread: teachings and the way Christians live today fulfilled this.
F2Which people are (A1) Lover dzaS a2YS 27 WS dddesafpleitdiuddedstédnd what(CBristi@ris A y
special and why? 91 Discuss their own ideas about the importanc believe he meant by loving others.§.greatest commandmenidatthew 22:3%40; good
L23 Why is Jesus of values to live by, comparing them to SamaritanLuke 10:3Q35; thelost son, Luke 15:1¢32; love your enemiedatthew 5:43;48;
inspiring to some Christian ideas (C3) 02 YLJI NB t, 1 ddrifianst 18¢T; &xPloié the idea ofigapelove ¢ self-sacrificial
people? Expected: love; make link with belief that Jesus died to show his love for all humans, John 3:16
33Whatissoradical T hdzif AyS wSadzaQ @GS OK Forgivenessdza S a42YS 2F WSadzaQ ai2NASax GSI OKA
about Jesus? should live (A2) forgiveness as so imp@ant (e.g. forgive othersMark 11:25/Luke 6:37; the two debtarsuke
 hFFSNI AYGIGSNIINBGE GA2Y 7:36¢50; the unforgiving servanMatthew 18:21%35; Jesus forgives those who crucify him
parables and say what they might teach Luke23:34f Ayl (2 LINB@GA2dza  SINYyAy3a ho2dzi aa
Religions and Christians about how to live (B3) Justiceandfairnessdza S &2YS 2F wSadzaQ adz2NAS&as (S|
worldviews: f 9ELIX I AY GKS AYLI OG W way Christians beli@vwe should treat each othetHe sheep and thegoats Matthew 25:3%k,
Christians teachings might have on Christians today 46; serve othersMark 9:3%37; not just speaking about justiteit practising it Luke 1:3%
(B1) 42).
1 Express their own understanding of what Generosityandnot beinggreedy. dza S 42YS 2F WSadzaQ aG2NAS
Jesus would do in relation to a moral understand the way Christians believe we should handle wetithvineyard workers
dilemma from the world today (C3) Matthew 20:1¢16;6 A R 2 ¢ Q &, MArk 2@ R; yhd rich young marMark 10:17¢27;
Exceeding: Zacchaeud uke 19:%9).
f Explainthet Ay1a 0SisSSy W Readg2 4 LISt LJ a&lF 3Sa ki KAER2 ¥ | \#hdre [i2@pR @z thelwky3GodV
cross and Christian belief in love and wants people to livde.g.mustard seedMark 4:3@;32; hidden treasureMatthew 13:44;46;
forgiveness, giving reasons why Christians good and bad sqiMatthew 13:1¢8, 1&;23;the great feast Luke 14:£34). What would this
want to follow Jesus (A2) kingdom be like?
1 Investigate and explain the challenges of 550AaS a2YS Y2Nrft RAESYYlFa FyR Fail Lz
F2tt26Ay3 WSadzaQ GSlH Ay G(GKA& dzyAlGd wSTESO0G 2y IyR RA&AOdzaa oK
forgiveness justice and/or genesity, onthed OK22f kf 20Kt O2YYdzyAlékog2NI RK {2YS a
expressing their own ideas (C3) and if so, is it worth aiming for them or not?
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Key QuestionJ2.3 What do religions say to us when life gets hard?

Theprincipal aim of REs to engage pupils in systenmaenquiry into significant human questions which religion and worldviews address, so that they can develop

the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strard / Questions/
Religions

Learning outcomegintended to enable pupils to
achieve end of key stage outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand: Believing
Recommended Y6

Questions in this thread:
3.4 Is death the end? Does
matter?

3.5 Why is there suffering?
Are there any solutions?

Relgions and worldviews
Christians, Hindus and nen
religious responses (e.g
Humanists)

Teachers will enable pupils to be able to achiey
some of these outcomes, as appropriate to thei

age and stage:
Emerging:

1

Raise thoughtful questions and suggest
some answers about life, death, suffering,
and what matters most in life (B1)

1 Give simple definitions of some key terms
to do with life after death, e.g. salvation,
heaven, reincarnation(A3).

Expected:

1 Express ideas about how and why religion
can help believers when times are hard,
giving examples (B2)

1 Outline Christian, Hindu and/or non
religious beliefs about life after death (A1)

I Explain sone similarities and differences
between beliefs about life after death (B2)

1 Explain some reasons why Christians and
Humanists have different ideas about an
afterlife (B3)

Exceeding:

1 Explain what difference belief in
judgement/heaven/karma/reincarnation
might make to how someone lives, giving
examples (B1)

9 Interpret a range of artistic expressions of

afterlife, offering and explaining different
ways of understanding (B3)

il

f

Use stimulus material to encourage pupils to ask questions about life, death, sgfferi
andwhat matters most in life.

lyrteasS FyR S@IFfdad G§S LizLAf aQ
jdzSatGAizyaQ R2 yz2i KIFI@S Sl ae
the big questions about life, death, suffering etc.

Explore ways in which religions help people to lexeen when times are tougte.g.
through prayergiving a sense of purpose, a guide to deciding what is right and wrong
membership of a community who care for each other, opportunities to celebrate
together. Ask some religious believers to explain how their faith has helped them in
difficult times, and how it encourages them to enjoy life too.

Introducethe idea that most religious traditions teach about some form of life after
death, which can bring cormft to people as they face suffering, or if they are bereavec
Teach pupilshat some people believe that death is the end of life, and that there is n¢
afterlife.

Learn some key concepts abdifié afterdeathin Christianity guch as judgement,
heaven salvation through JesusggindHinduism (karma, soul, samsara, reincarnation af
moksha); also one nereligious view about what happens after deathg.éHumanism
[221 G SEFYLX Sa 2F WENI 2F KSI @Sy Ay
explore how these art works reflect Christian, Hindu and-naigious beliefs; get pupils
to respond with art work of their owrHow do ideas of life after death help people in
difficult times?

Consider similarities and differences in ceremonies that nitaglend of life on Earth and
how these express different beliefs.

Read and respond to prayers, liturgieseditation textsand songs/hymnsised when
someone has died, and think about the questions and beliefs they address.

Reflect on and express clearlyethown ideas, concerns and possibly worries about de
and the idea of life beyond.
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Key Question U2 If God is everywhere, why go to a place of worship?

Theprincipal aim of REs to engage pupils in systematic enquiry into significant human quessiidich religion and worldviews address, so that they can develop

the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strand / Questions / Religiong

Learning outcones (intended to enable pupils to
achieve end of key stage outcomes)

Suggested content for learning:

Strand: Expressing
Recommended Y5

Questions in this thread:
F3:Whichplaces are special and
why?

1.7:What makes some places
sacred?

L25: Why do peple pray?

3.6: Should religious buildings be
sold to feed the starving?

Religions and worldviews:
Christians, Hindus and Jewish
people

Teachers will enable pupils to be able to achieve some
these outcomes, as appropriate to their age and stage:
Emerdng:

1 Recall and name some key features of places of
worship studied (Al)

1 Find out about what believers say about their place
of worship (C2)

Expected:

1 Make connections between how believers feel
about places of worship in different traditions (A3)

1 Select and describehe most important functions of
a place of worship for the community (B3)

1 Give examples of howlaces of worship support
believers in difficult times explaining why this
matters to believers(B2)

I Presentideas about the importance gleoplein a
place of worship, rather than thelaceitself (C1)

Exceeding:

9 Outline how and why places of worship fulfil special
functions in the lives of believers (A3)

1 Comment thoughtfullyon the value and purpose of
places of worship in religious commuiiés (B1)

1

Find out some of the key features of places of worship: e.g. some
differences between Anglican and Baptist churches; mandir; difference
between an Orthodox and a Reform synagogue

Explore the duty of pilgrimage in Hinduism, which is seen aslerwart of
worship. This concerns the need for Hindus tesbenby the deity
worshipping at a particular shrine. Does this mean that God is
concentrated more intensely in particular places?

Can pupils talk about a place whegreople might say ofeel Gd is
A2YSK2g Y2 NWhatid dNdsial Sogul theike places?
Consider images of the Western Wall in Jerusalem. Explore what this
means to Jews worldwide.

Learn about the destruction of thiewishtS Y LJt SB2 d@kSS 2W [
CE. Find out whaurpose modern synagogues serve in the absence of
WK2dzaS. 2F D2RQ

/| 2yaARSNI 6KSaS RSTFAYAD
3SG (23SGKSNLZE Ftaz Of
question in light of these defitions.

What different ways of worshipping can they find within Christianity?
Reflect on why some Christians like to go to church to meet with God,
why somemeet in a school or in a home.g. community, being part of th
Wo2Re 27T [/ KNAtdhio@h prageizéndzentouragarhénd? NJ
YdzaA O @a YSRAGFIGA2YyZ aAirfSyOSsz a
institutions, hierarchies, crowd&hy do Christians worship in different
ways?

Find out aboutlternative forms of Christian communitiesge
www.freshexpressions.org.ulConsider the appeal of these to some
Christians.

Y
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Key Question UZ: Is it better to express your religion in arts and architecture or in charity and generosity?
Theprincipal am of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp ¢thatdbeelop
the understanding and skills needed to appreciate and appraise varied responses to these questiongsagdenvelbp responses of their own.

Strand / Questions / Learning outcomegintended to enable pupils to achieve end| Suggested content for learning:
religions of key stage outcomes) Teachers can select content from these examples, and add more of their ow
Strand: Expressing Teachers will enable pupils to be able to achissme | § Find outabout some great examples of religious art and architecture and
of these outcomes, as appropriate to their age and present their reasons for choosing those they find most impressive;
Recommended Y6 stage: 1 Work in a small group and present to the class an example of the most
Emerging: impressive religious art or architecture
Questions in this thread: f  Respond with ideas of their own to the title 1 Notice, li$ and explain similarities and differences between Christian and
3.7How can people express th question (). Muslim sacred buildings
spiritual through the arts? {1 Find out about religious teachings, charities and | § Discuss Muslim and Christian ideas (e.g. from scriptures) about the
ways of expressing generosity 3¢ importance of being generous and charitable, ranking the ideas according
Religions and worldviews Expected: their importance, andapplying them to issues about poverty and charity
Christians, Muslims angon- | q Describe and make connediis between § Consider why Christians and Muslims think giving money away is importa
religious, e.gHumanists examples of religious creativity (buildings and art and what difference this makes, both to those who give and to those who
(A). receive
1 Show understanding of the value of sacred 1 Compare Christian and Muslim ideas about art (eogtrasting views on
buildings and art (B3) presenting or not presenting God or people in art; use of calligraphy/
1 Suggest reasons why some believers see geometrical art vs representational art)
generosity and charity as more important than 1 Connectways in which art and actions can reveal what people believe abg
buildings and art (B2) God (e.g. cathedrals and mosques might expi@gsas of greatness and
1 Apply ideas about values and from scriptures to perfection of God; actions might suggest that God is concerned with justic
the title question (C2) 1 Suggest reasons why some people may be critical of religious art/
Exceeding: architecture, and why some would defend it as important.
I Outline how and why someHumanists criticise f Weigh up which has greater imgiz; art or charity? Consider what the world
spending on religious buildings or art 8\ would be like wihout great art or architecturéeWhat about a world without
1 Examine the title question from different charity or generosity?
perspectives including their own(C1)
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Key QuestionJ2.6 What does it mean to be a Muslim in Britain today?

Theprincipal aim of REs to engage ppils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop

the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develep ofbparown.

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils to
achieve end of key stage outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand: Living
Recanmended Y5

Questions in this thread:

F5: Where do we belong?
1.7What does it mean to
belongto a faith communitp
L2.7 What does it mean to be ¢
Christian in Britain today?
L2.8 What does it mean to be ¢
Hindu in Britain today?

3.8 What is good and whag
challenging about being a
teenage Buddhist, Sikh or
Muslim in Britain today?

Religions and worldviews:
Muslims

Teachers will enable pupils to be able to achie
some of these outcomes, as appropriate to the
age and stage:

Emerging:

1

Describe theFiveRillars of Islam and give
examples of how these affect the everyday
lives of Muslims (A1)

1 LRSYGATe GKNBS NBI a
is important to Muslims, and how it makes
a difference to how they live (B1)

Expected:

1 Make connections between Muslimnactice
of the Fve Pillars and their beliefs about
God and the Prophet Muhammad @

9 Describe and reflect on the significance of
GKS 1 2f& vdNEBDYy G2

I Describe the forms of guidance a Muslim
uses and compare them to forms of
guidance experiened by the pupis (A2)

1 Make connections between the key
functions of the mosque and the beliefs of
Muslims (Al).

Exceeding:

1 Comment thoughtfully on the value and
purpose of religious practices and rituals in
I adzaf AYQa .RIFAf& A

1 Answer the title keyquestionfrom different

perspectives, including their own (C1)

1

Find out what pupils already know about Islég. from key question 1.2how
many Muslins do they think there are in Britain and in your local areafiloutand
talk about the informatio from the 2011 Census.

Explore the practice, meaning and significance of the Five Pillars of Islam as an
expression of ibadah (worship and belief in action). Shahadah (belief in one Go
his Prophet); satxdaily prayer)sawm fasting; zaka (almsgiving); hajj
(pilgrimage).How do these affect the lives of Muslimmmoment by moment, daily,
annually, in a lifetime

Think about and discuss the value and challenge for Muslims of following the Fi
Pillars and how they might make a difference taimidual Muslims and to the
Muslim community mmabh) Investigate how they are practised by Muslims in

Britaintoday/ 2 Y AARSNJ 6 KIF i 0SSt ASTAST LINIY OGA(
lives.
¢t Foz2dzi GKS { KIKIRFK 064 tkeDBEamds af

Allah to explore the attributes of God. Make links with belief in tawhid. Explore
Islamic art, looking at shape, pattern, colour and calligraphy. Ask: what is their
significance for Muslims, in the context of tawhid? (NB link with@egstion L2.)
Consider the importance of thdolyv dzZNX | Yy T 2hdld itavdzadveal¥ditorthe
Prophet Muhammaghow it is used, treated, learnt. Share examples of stories an

teaching, e.gSurah 1, AFatihah (The Openinggurah 1% G KS t NBhtIK S i
Journey) CAY R 2dzii Fo2dzi LIS2LX S 6K2 YSY2NJ
CAYR 2dzii F62dzi GKS RATFSNByY OS otbebigrmsS

of guidance for MuslimsSunnah (practices, customs and traditions of the Prophe
Muhammad); Hadith (sayings and actions of the Prophet Muhamimad

Reflect on what forms of guidance pupils turn to when they need guidance or ag
YR SEFYAYS gé6lea Ay 6KAOK (KSaS. | NB
Investigate the design and purposeamosquémasjidand explain how and why
the architecture and activitiesuch as preparing for prayegeflect Muslim beliefs.
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Key QuestionJ2.7 What matters most to Christians and Humanists?

Theprincipal aim of REs to engage pupils in systematicgeriry into significant human questions which religion and worldviews address, so that they can develop

the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oéspein own.

Strand/ Questions/
Religions

Learning outcomegintended to enable pupils
to achieve end of key stage outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand: Living
Recommended Y6

Questionsin this thread:

1.8 How should we care for
othersand the world,and why
does it matter?

L2.9 What can we learn from
religions about deciding right
and wrong?

3.10 Does religion help people
to be good?

Religions and worldviews
Christians and noreligious, eg
Humanists

Teachers will enable pupils to be able to
achieve some of these outcomes, as
appropriate to their age and stage:
Emerging:

9 Identify the values found in stories and
texts (A2)

I Suggest ideas about why humans can |
both good and bad, makg links with
Christian ideas (B3)

Expected:

9 Describe what Christians mean about
humans being made in the image of Go
YR 0SAy3 WFILEfSy(

1 Describe some Christian and Humanist
values simply(B3)

1 Express their own ideas about somégb
moral concepts, such as fairness,
honesty etc, comparing them with the
ideas of others they have studied (C3)

I Suggest reasons why it might be helpfu
to follow a moral code and why it might
be difficult, offering different points of
view (B2).

Exceedig:

1 Give examples of similarities and
differences between Christian and
Humanist values (B3)

1 Apply ideas about what really matters ir
life for themselves, including ideas
about fairness, freedom, truth, peace, ir

the light of their learning (C2)

il

= =

Talk abait what kinds of behaviour and actions pupils think of as bad (examples fro
films, books, TV as well as real life). Rank some of these{delaish are the worst, and
which are less bad? Why?

Reflect on the question: why do people do good things andthamjs?Are we all a
mixture of good and bad® E LJt 2 NB LJdzLIAf 8Q | y&a6SNE D a
Fo2dzi KdzYlya 6SAy3 YIFIRS Ay GKS AYl3S
in Genesis 3). Why do Christians think this is a good exptemnetiwhy humans are
good and bad?

¢Hf1 Fo2dzi K2g KI@GAYy3a I WO2RS T2N) f A
[221 F 4 1 dzYl y A aBéhone§;2IBeSoufnaind] Téllxh@ tkuyh 2DQ K|
other people what you would like them to do to you. Howwld this help people to
behave? What would a Humanist classhool or towrlook like?

Explore the meanings of some big moral concepts, e.g. fairness, freedom, truth,
honesty, kindnesgpeace What do they look like in everyday life?

Christian codesfodr A Ay 3 OFy 6S adzyYSR dzLJ Ay WS
neighbour. Explore in detail how Jesus expects his followers to behave through the

of thegood Samaritan (Luke 10286 T 0 YR WSadza Q | 4G A @eER
Jesustalkk 6 2 dzii | OGA2y& & FNHAGP 2KIFIG R2S
can their actions produce good fruit?

Discéia ¢KFG YFGGSNR Yz2ads So3dd o6& NI yT]A

GKAYIEAQY Tl YAf & k TN BejdRsafe ikbeing alever / beingllS
beautiful / being good / sport / music / worship / love / honesty / human beiggst
pupils to onsider why they hold the values which they do, and how these values m
difference to their lives

Consider some directugstions about valuess peace more valuable than money? Is
love more important than freedomia thinking bad thoughts as bad asting upon
them?

Notice and think about the fact that values can clash, #vad doing the right thing can
be difficult. Howdo pupils decide for themselves?
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Key QuestiorlJ2.8 What difference does it make to believe in Ahimshgrmlessnesy Grace, and Ummalcommunity)?

Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions whigilbmeand worldviews address, so that they can develop

the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strand / questions /
religions

Learning outcomegintended to enable pupils to
achieve end of key stage outcomes)

Suggested content for learning:

Teachers will enable pupils to be able to achieve
some of these outcomes, as appropriate to their a
and stage:

Emerging:

1 Describe what Ahimsa, Grace or Ummah mea
to religious people (Al)

1 Respond sensitively to examples of religious
world, and why does practice with ideas of their own (B2)

it matter? Expected:

3.11 What difference doeg 1 Make connections between beliefs and

it make to believe behaviour in different religions (A1)
Ay XK 9 Outline the challenges of being a Hindu,

Christian or Muslimin Britain today (B2)

Make connections between belief in ahimsa,

grace andmmah, teachings and sources of

wisdom in the three religions (Al)

Consider similarities and differences between

beliefs and behaviour in different faiths (B3)

Exceeding:

1 Explan similarities in ways in which key beliefg
make a difference to life in two or three
religions (Al)

1 Consider and evaluate the significance of the
three key ideas studied, in relation to their owi
ideas (B3)

Strand:Living

Recommended Y6

Questions in this thread:
1.8 How should we care
for othersand the

Religions and worldviews| q
studied here:

Hindus, Christians,
Muslims Ll

Discover and think about the meanings of sokeg ideas in three religionduilding on
prior learning:

1

Learn that for Hindus being harmless means, for example, no violence, eating
meat and wearing no leathefind out how ahimsa links to ideas of karma and
reincarnation.

Find out about how Gandlpractised ahimsa in the liberation of Indiaf people
believed in ahimsa, what difference would it make to farming, supermarkets, yo
meals, community relations, international relatiors® & R2 Say Qi S ¢
in being harmless?

Learn that for Chistians the idea of grace from God means tatdloves people
unconditionally ands willing to offer forgiveness tanyonefor anything Find out
how this is illustrated byhe story of theforgivingfather/lost son (Luke 15: 1432).
Make links betwer the ideaofgracd KNA &G ALYy 0SSt AST Ay
resurrectiont & |y S E LINB & § ané @hrisiah folpizeReSsitoddykes S
23:34,John 3:16, 1 John 159).

Ask some Christians abowhat they understand by grace from God, and find out
what difference it makes to their lives. If they believe God forgives tfam
Fye@dKAY3aZ R2Sa GKIF G Y @ydsbadtihgs? A G R2
Learn that for Muslims, the worldwide Muslim community is called the Ummah,
being part of the Ummabh is pressed, e.qg. in pilgrimage to Makkah and in shared
welfare through zakat

Explore the impact of the practice of zakat and hajj on Muslims, locally, in the U
and globally

Ask good questions about these three key concepts and find out some answers|
them.

Discuss and consider the impact of ahimsa, gracelmuohah: if we all followed
these ideas, how would life change?

Make links between the three concepts: how are they similar and how different?
Which has most impact and why®eigh up the value and impaof these key ideas
for themselves.
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C5 RE in KS3: Programme of Study and plansiags

All religions are the
same but different so
I moulded all the
symbols into one in
the very middle:
equality but also
differences. | decided
to make my piece of
work a design that
you had to look into
hard to see things
just like religions. |
think I have achieved
this look by scattering
related pictures
around the six
sections to creat@
collage effect. | used
a Sun at the side of
my design, as a light
that everyone is
aiming for, our goals
in life. | created a
border including
things to do with
religions.
Fiona, age 12
© NATRE Spirited
Arts
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C5RE in KS3: Programme of Study

What do pupils get out of RE at this key stage?

70

Students should extend and deepen their knowledge and understanding of asingleions and
worldviews, recognising their local, national and global context. Building on their prior learning, they learn

to appreciate religions and worldviews in systematic ways. They should draw on a wide range of subject

specific language confiddy and flexibly, learning to use the concepts of religious study to describe the

nature of religion. They should understand how beliefs influence the values and lives of individuals and

groups, and how religions and worldviews have an impact on wideertuaffairs. They should be able to
appraise the practices and beliefs they study with increasing discernment based on analysis, interpretation
and evaluation, developing their capacity to articulate welsoned positions.

Aims;:

Theprincipal aim ofRESs to engage pupils in systematic enquiry into significant human questions which
religion and worldviews address, so that they can develop the understanding and skills needed to
appreciate and appraise varied responses to these questions, as wellelefglessponses of their own.

w9 (Sl OKAY3 |

YR €SI NyAy3

aK2dzZ R Syl ofS

A. Know about and
understand a range of
religions and worldviews

B. Express ideas and insightg
about the nature, significance
and impact of religions and
worldviews.

C. Gairand deploy the skills
needed to engage seriously
with religions and
worldviews.

End ofkey stage outcomes
More specifically students should be taught to:

Al. Explain and interpret ways tha
the history and culture of religions
and worldviews influence
individuals and communities,
including a wide range of beliefs
and practices, in order to appraise
reasons why some people support
and others question these
influences.

B1. Explain the religions and
worldviews which they encounter
clearly, reasonably and carently;
evaluate them, drawing on a rangq
of introductory level approaches
recognised in the study of religion
or theology.

C1. Explore some of the ultimate
questions that are raised by
human life, making welinformed
and reasoned personal responses
and expressing insights that draw
on a wide range of examples
including the arts, media and
philosophy.

A2. Explain and interpret a range
of beliefs, teachings and sources ¢
wisdom and authority including
experience in order to understand
religions and worldiews as
coherent systems or ways of
seeing the world.

B2. Observe and interpret a wide
range of ways in which
commitment and identity are
expressed. They develop insightfu
analysis and evaluation of
controversies about commitment
to religions and worldvews,
accounting for the impact of
diversity within and between
communities.

C2. Examine and evaluate issues
about community relations and
respect for all in the light of
different perspectives from varied
religions and worldviews.

A3. Explain how and wh
individuals and communities
express the meanings of their
beliefs and values in many
different forms and ways of living,
enquiring into the variety,
differences and relationships that
exist within and between them.

B3. Consider and evaluate the
guestion:what is religion? Analyse
the nature of religion using the
main disciplines by which religion
is studied.

C3. Explore and express insights
into significant moral and ethical
questions posed by being human
in ways that are welinformed and
which invite personal response,
using reasoning which may draw
on a range of examples from real
life, fiction or other forms of

media.
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These general outcomexboveare related to specific content within the units of study, pp8st

Religions and worldviews

During he key stage, pupils should be taught knowledge, skills and understanding through learning about
Christians, MuslimsSikhs and BuddhistdPupils should also encounter nogligious worldviews such as
Humanism, and may encounter other religions and woed in trematic units where appropriate.

Keyquestions
Believing Recommended
(Rellglousbellefs teachlngs sources; questions about meaning, purpose and trut| Yeargroup
odm 52 ¢S ySSR (@?ChistBIBIddbig dYér MGk ol Sy Y9
religious worldviews e.g. Humanist
3.2 Does livingiblicallymean obeying the whole Bible? Y8
3.3What is so radical about Jesus? Y7
3.4 Is death the end? Does it matte€hristian, Buddhist and/or neneligious worldviews Y8
e.g. Humanist
3.5 Whyis there suffering? Are there any good solutio@#istianand Buddhist Y9
Expressing
(Religious and spirituabfms of expression; questions about identity and diversity)
3.6 Should religious buildings be sold to feed the starviGh#istians, Muslisand/or Y7
Sikhs
3.7 How can people express the spiritual through theaBisddhist, Christian, Jewish, Y8
Muslim, Sikh
Living
(Religious pactices and ways of living; questions about values and commitme
3.8 What is good and what is chaltgng about being a teenage Sikh or Buddhist or Y7
Muslim in Britain today?
3.9 Should happinegse the purpose of lifeZhristian, Buddhist and nemligious eg. Y9
Humanist
3.10 Does religion help people to be god@irddhist, Christian, Muslim, Sjkionreligious Y8
€.g. Humanism
3.11 What difference does it make to believX iBuddhist, Christian, Jewish, Muslim, Y7¢9
Skh
3.12 Is religion a power for peace or a cause of conflict in the world to@dyiatian, Y9
Muslim, nonreligious e.gHumanism

It is recommended that schools choose a minimum of 3 questions per year, balancing across the strands
as far as possible. Schools may prefer some shorter units, but the recommendation is for fewer questions
explored more deeply.

Notes:

The key gastions are designed to enalpeipilsto achieve the end of key stage outcomes above. Schools
may plan other units but should ensure that they support pupils in achieving the end of key stage
outcomes. If planning other units, schools should also enswakthiere is breadth and balance across the
RE curriculum by addressing each of the three straBelseying,Expressingliving) across th&ey stage.
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Planningsteps
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Teachers should have the principal aim of RE at the forefront of their minds as #methpir RE.

Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which
religion and worldviews address, so that they can develop the understanding and skills needed to
appreciate and appraise varied responseshese questions, as well as develop responses of their own.

Step 1: Key questiol #

Slect a key question from.6.

Make sure that you canxplain where this unit/question fits into key
stage planning e.g. how it builds on previous learning iniREt
other subject areas it links to, if appropriate.

Step 2: Select Il
learning outcomes | ¢

Use the learning outcomes from column 2 of the key question
outlinedunits of study m p.74-85.
Select learning outcomes appropriate for the age and ability of you

pupils.

1 Being clear about these outcomes will help you to decide what anc
how to teach.
Step 3: Select 1 Look at the suggested content for your key question, from column
. the key questioroutlinegunits of study
speC|f|c content 1 Select the best conter{from here, or additional information from

elsewhere) to help you to teach in an engaging way so that pupils
achieve the learning outcomes.

Turn the learning outcomes into pudilNA Sy R2 BJ @OL & &I
statements.

Make the learning outcomes specific to the content you are teachi
to help you know just what it is that you want pupils to be able to
understand and do as a result of their learning.

¢ KSaS/yowtaO Ayl | G SY Sy G dinteyratt dssessBién
for learning within your teaching, so that there is no need to do a
separate enebf-unit assessment.

Step 5: Develop
teaching and
learning activities

Developactive learning opportunities and investigations, using son|
engaging stimli, to enable pupils to achieve the outcomes.
52y Qi F2NBSG (GKS aiAatta &2dz ¢l
content you want them to understand.
Make sure that the activities allow pupils to practise these skills as
well as show their understanding.
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KS3 Units of Study
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Key Questior3.1:5 2

6S YSSR

i 2

74

LINE S D2RQa&a SEAAGSYyOSK

Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp thatdegelop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop regEonees of

Strand / Questions /
Religions

Learning outcomegintended to enable
pupils to achieve end of key stage outcome!

Sug@sted content for learning:
Teachers can select content from these examples, and add more of their own

Strand: believing
Recommendedr9

Questions in this thread:
1.1¢3Who is a Christign
Muslim, Jewisland what
do they believe

L2.1 What do different
people believe about
God?

U2.1 Does God exist?

Religions and
worldviews:
ChristianBuddhist
and/or Muslim, non
religious worldview=.g.
Humanist

Teachers will enable pupils to be able to
achieve some of these outcomes, as
appropriate to their age andage:
Emerging:

1 Explain one argument fothe existence

of God (A2)

1 Contrast one argument for the existence

of God with a nontheistic worldview
(A3).

Expected:

M

DAGS Iy I 002dzyi
a rational argument (B1)

2 T

1 Explain a worldview which des not set
2dzi G2 LINPOS D2RQJ

1 Offer reasons as to why we do or do no
YySSR (2 LINRZGS D2R(

T 90 tdzd 4SS ¢gKSGKSNI O
ever be proven (C1)

Exceeding:

1 Analyse the value of proof and faith in
this debate (B3)

9 Justifya view as to the value of the

FGGSYLIG G2 LINRYGS D

rational arguments (C1)

il

f

LS2L)X S R2 0StASO
2F 0StASTQ GKNRdAAK fAFS YAIKG
CAYR 2dzi | tveldNip 2 fjdzAH2 NUQD2 RQa SEA &GSy OS |
Aquinas had great personfaiths | yR & Si adl (S Rational &QuinensS. Bvhys
do students think he wanted to do this? Do you need logical arguments if you have faith?
EELX 2NB GKS YFfFY FNBdzYSyid ¥F2NJ D2 RI&#nthS E A
century Islamic philosopher @hazali. Learn about-BIK | T | £ A Q& 2 NRAIAY I f
must exist. Explore how this argument has been developed by modern sthidliam Lane
Craig.

Compare rational arguments with personal accounts of faith. 6,000Hastl accounts of
religious experiences can be found on the Alister Hardy Religious Experience Research C
5S0aAlSDP 2KAOKE Ay &22dM$ aViaREydAQdzZ A §F AR
existence?

In discussing the difference between personal accounts of faith in God and arguments for
existence of God, students may refer to the difference between scientific and religious
understandings of th@ature of the universe. This topic could extend into an exploration of {
difference between scientific and religious views of life.

Consider a Buddhist response, where the question of whether God exists or not is not a ¢
of Buddhist thinkersMore important are ways to alleviate suffering and live a balanced life.
2KIG FNB adddzRSydaQ NBFOGA2ya (G2 GKAA RAT
fAGAY3I | F22R tAFTS AT @2dz R2y Qi ¢ 2 N@dmotl o
feel a need to wonder if there is a God, why do some people in the Christian and Islamic
traditions?

Consider different atheidlumanist views of God: on the one hand, if God helps people live
good lives, some Humanists have no problem with maligibelief. However, some Humanists
would rather get rid of religion altogether. What are Humanist views on why people need t
guidance offered by religion?

wSTt SOl
WL §Kg I @

2y NBlFaz2ya ogKe S
0
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Key Questior3.2: Does livingbiblically mean obeying the whole Bible

Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp thatdegelop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as wellpasedpurkes of their own.

Strand / Questions / Learning outcomegderived from linking | Suggested content for learning:

91 Interpret different biblical commands
and how Christiansnight put them
Religions and worldviews: into practice (AJ.
Christians  9YyIljdZANBE Ayid2 GKS |1
D2 RVt 2 S G K& ySA
i 2 RI & Q &xpresgingthRiZown
ideas about the impact of this on
individuals and communities (C2) i
1 Formulate a reasoned answer to the
question: does livingpiblically mean
obeying the whole Bible? (B3)
Exceeding: i
9 Justify a view as to whether non
/ KNR &0 A lebidlical®® yo W (
1 Account for some of the ways different |
Christian traditions value the Bible
(B1)

Religions content to the skills of thend of key stage | Teachers can select content from these examples, and add more obtheir
outcomes):
Strand: Believing Teacherswill enable pupils to be able to 1 Explore some of the variety of writings in the Bible, Old and New Testame@atsative, poetry,
achieve some of these outcomes, as prayer, commands, lists and genealogies, wisdom liteetietters. Find a range of commands for
Recommended & appropriate to their age and stage: living, including moral, ritual, ceremonial, and worship instructions. Ask some Christians how th
Emerging: use the Bible in deciding how to live. Are some parts more important to Christians than others?
Questions in this thread: |  Outline ways in which Christians do Christiandiandle the ritual commands in Leviticus or instructions about slaves in the New
F1 Which stories are interpret the Bible as a guide for living Testament?
special and why? (AL). f Most Christians see thgospelsg KA OK G NI yaYAd wWSadzzaQ Y2NI»f |
1.4: What can we learn 1 Explain at least two reasons for and central importance, taken in the context of the entire Bible. ExNIBE WS a dza Q & dzY Y A
from sacred books? against the idea that met Christians (Matthew 7:12 and Mathew 22:37, 39). Apply this summary to the questions abgde they
L22: Why is the Bible so make more use of the New Testament suggest moral commands are more important than other types?
important for Christians than the Old (A2) 9 Consider moral commands from the Old and New Testaments, such tisusetD:34, RPdms112:1,
today? Expected: Matthew5: 3¢12 and Rorans12: 1¢2. How do these teachings help people love God and love thg

neighbour? Look at modern problems, from declaring war on repressive regimes to supporting
homeless drug addicts, and apply thismabe2 RS® ¢ KA & O2RS KSf LA /K
WS&ddza R2KQ / 2YaARSNI K2g FIFENIIFYyOASyd Y2NIf
Find out about different responses to the authority of the Biblg. EK S 9 @+ y IS A Ol
taken directlyfromtheBA 6 £ S 02 YLJ NBR u 2 0KS /IiK2ftA0Q4&
G§SFOKAYy3Id 1§t /KNRAUGAI YA &aK2 dzbiBlicah@ t Y &gy (G KS
following theBible?

hTFSNI addzRSyda  aAYLE S &y RS NE i wighAs@akeipl fo
SYGSR WSadaQ (SHOKAy3Ia 2F (208 Ayidz zysga
AAldzr GA2y SAGK GKS S88a 2F €288 F2NI Lt O2

biblicallyQ K
Jesis often clashed with the Jewish religious authorities for holding rules as more important thg
people. Find examples of modern religious hypocrigy,arich church which ignores world poverty
I 26 FI N RigliGay WY 310K yaASA y 3 ewiiBhode MButhorily2 | NH dz
52 @2dz KI gS (2 bbiBaQKNBAGRY Y 88 dzREY DS ,evendS
they are not Christian? Or do these ethics only mean something if you accept Jesus as the Mg
Debate the issue.
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Key Qestion 3.3: What is so radical about Jess

Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp thatdegelop
the understanding and skills needed to appreciabel appraise varied responses to these questions, as well as develop responses of their own.

Strand / Questions /
Religions

Learning outcomegintended to enable pupils
to achieve end of key stage outcomes)

Suggested content for learning:
Teachers carelect content from these examples, and add more of their own

Strand: Believing
Recommendedr7

Questions in this
thread:

F2: Which people are
special and why?
L2.3Why is Jesus
inspiring to some
people?

U2.2What would Jesug
do? Can we live by the
valuesof Jesus ithe
twenty-first century?

Religions and
worldviews: Christians

Teachers will enable pupils to be able to achie
some of these outcomes, as appropriate to the
age and stage:

Emerging:

T 9ELX Ay sKe& 2yS | Qi
wasradical (B1)
T hFFSNI I GASG 2F K20

should affect Christians today (B3)

Expected:

1 Give a supported view as to how radical
WSadzaQ @ASéa G266 NR

1 Give a supported view as to how radical
WSadzaQ @ASga G2eetyNR
were (A2)

1 Consider the question of who Jesus came
save and evaluate a variety of answers (B3

1 Express insight into the question of how
radical Jesus was, in the light of different
views (B1)

Exceeding:

1 Explain, with reference to historical cdaxt,
how radical Jesus was (B1)

1 Evaluate different views on whether
Christians have been radicahough(C3)

1 Ask pupils to describe what an image of Jesus would look like. Where have they got thei
from? Look at a range of images, including e & (i S NibsiatSalideafeated by an ad
F3Sydé FT2NJ I OKdzZNOKd WS&adza A& LI2NINFeSR
alftR® 'a AFTPQ 2KFG A& GKS YSaal3aSK 52 &

9 Find out who Jesus clashedthvie.g. the Jewish religious authorities or the Pharisees. Rea
Matthew 23: 1¢12, where Jesus publically accuses them of hypocrisy. What had they don
and why? What does this show about what Jesus thinks is and is not important?

f ReadMark 2: 1517, whereWS a dza Sl G& 6AGK WaAyy S NEods 2
he say he is taking this action? What does this show about his mission?

1 CAYR 2dzi Fo0o2dzi wSadzaQ 2ytée | OG0 2F LKeaAh
the temple, eg. in Mark 11: 1519, John 2:1816. Why is he so angry? What does this show
about his beliefs regarding wealth?

1 Learn how Jesus was seen by his followers as a pacifist, sgifidgalah, in a break with
Jewish tradition. What hope afalvation did this new Kssah offer?

1 ¢KS KSFENI 2F GKS /KNRalGAlFY adGg2NB Aa WSa
appearance to Mary Magdalene, who must share the news with all his other followers, in
20:11¢19. Many Christians believe this is a clear signal that @ohave the right to teach
WS & dzd Q W Ze2@bR prigst svwhpdo soine churches ordain women as priests, wh
20KSNE R2yQiGK 2Fa WS&adzaQ YS&aal3aS NI RAOI

1 Jesus spoke out against inequality and injustice, but did not urge violent revolution. Rea
about his refusal to use force even to defend himself in Matt 26: 5@;52. Find out how
WSadzaQ LI OAFTAAY RS@St 2 LIS Rviokenf fedstaic&k S/ K NA

1 2KFG RAR WSadzza FA3IKG F3AFAyadK 2 KI G mpikgRo
overturn existing, unjust power structures, debate whether Jesus was radical.

1 How far do students think that thEaster Jesysoster reflects the Jesus of tlgpspels? Can
they suggest alternatives?
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Key Questior3.4:Is death the end? Doe$ matter?

Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp thatdegelop
the understanding and skills needed to appreciate and appraise varied resporikesacjuestions, as well as develop responses of their own.

Strand / Questions /
Religions

Learning outcomegintended to enable
pupils to achieve end of key stage outcome

Suggested content for learning:
Teachers can select content from these exampdesl add more of their own

Strand: Believing
Recommended Y8

Questions in this
thread:

U2.3What do religions
say to us when life
gets hard?

Religions and worldviews:
Christiars, Buddhistsnon-
religious worldviews.g.
Humaniss

Teachers will endb pupils to be able to
achieve some of these outcomes, as
appropriate to their age and stage:
Emerging:

9 Explain one answer to the question: is
death the end? (A2)

I Observe how beliefs about death have
an impact on how someone lives their
life (B1)

Expectal:

1 Explain a range of beliefs regarding the
possibility of life after death (A2)

I Account for the roots of these diverse
beliefs (B1)

9 Judge the importance of this life
compared to the hope of an afterlife,
offering different views (C1)

1 Evaluate the impat of differing views of
life after death onhow individuals view
earthly life (C3)

Exceeding:

91 Explain interpretations of views of life
after death; literal or metaphorical,
acknowledging diversity within
traditions (A2)

1 Analyse what visions of life aftedeath
NEFtSOG Fo2dzi 'y A
existence (C1)

il

The Nicene Creed confirms the Christian conviction of a life after bodily death. Where d
this belief originate? Read John 528, 2829 and John 14:¢F. What does Jesuwadfirm
about thepossibility of an existence after death, and what doesrhpely? Read 1 Corinthians
15:51¢56 and Revelation 21c#t. What do these texts suggest about a Christian belief in li
after death? How do Christians interpret these texts? What do the differemcégese
projections tell us?

Explore the kinds of music, hymns and songs used at Christian and secular funeral sery
What do the words used tell us about different beliefs about life and life after death in Br
today?
The charity Christian Aid &y NXzy d G KS (I 3 beoe@ SWa K Q@S 6 A
is more important, this life or the one to come? To what extent does one affect the other
Find out abousamsarathe Buddhist cycle of birth and rebirth. Whyight Buddhists see
samsaraas ademanding processFind out about what Buddhists believe about achieving
nirvana, the complete cessation of suffering and state of living with equanimity in this
lifetime. Dying in this state means a person will have a good rebirth. To what exéent a
Buddhists motivated by escapisgmsaraor by seeking the further stages of becoming art
or becoming a Buddha in this lifetime?

¢CKS . NAGAAK I dzYFyAad ' aa20AF0A2y | FFANY
Humanists think the lack of an aftde is a reason to make the most of this life; do student
FINBSK La w2yS ftAFTSQ I fAO0SNIXrdAy3I 2N 4GS
religious people live a good earthly life?

Find out about the idea of heaven in Christianity atade of being close to God rather than
an actual placge.g. Pope John Paul Il espoused this. Can suéh&l @3Sy Q SEA &
WKSttQ SEA&G 2y SINIKK

¢KS . A0ftS Grfla Fo2dzi GKS W{Ay3IR2Y 2F D
Christgy & ' NB WOAGAT Sya 2F KSI@GSyQ 6t KAf ALL
like the kingdom of God. Explore how far Christians show their concern foefibleedeath
as well as lifafter death.

Debate what difference each of these viewsulbmake to an individual. Is existence a sta
2T AdZFFSNAY3IATZ Iy 2NRSIf G2 SyRdINB 2y |
goals and hopes?
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Key Questior3.5: Why is there suffering? Are there any good solutions?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp thatdegelop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as waelipaedpuakes of their own.

Strand /
Questions /
Religions

Learning outcomegintended to enable
pupils to achieve end of key stage
outcomes):

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand: Believing

Recommended
Y9

Questions in this
thread:

U2.3What do
religions say to us
when life gets
hard?

Religions and
worldviews:
Christians
Buddhists

Teachers will enable pupils to be able to
achieve some of these outcomes, as
appropriate to thér age and stage:
Emerging:

1 Ouitline two religious views of why
humans suffer (A1)

1 Present at least two solutions offered
by religions to suffering, with
examples (B1)

Expected:

1 Give wellinformed insights into two
Christian views about why people
suffer, supported by evidence from
biblical texts (B1)

1 Contrast two views of why we suffer
from two different traditions (AD).

1 Argue the case that religions do or do
not offer good solutions as to why we
suffer (C1)

9 Consider and weigh up how far
religious ansvers to the question of
suffering are universally useful (A2)

Exceeding:

1 Evaluate critically the idea that
suffering is a natural human state to
which there is no solution (C1)

i1 Offer theological, philosophical and/or
psychological reasons for arguing that
religions exist to help humans cope

with suffering, fear and despair (A3)

f

Explore different causes and types of suffering: emotional, physical, existential. Consider how sufi
differs around the world, €. compare relative poverty to absolute povértd / 2y & A RS NJ

g2 NI R LXN® étddéns &uffer from these? Is suffering a natural human state, wherever we |
and whatever we have?
QELX 2NB htR ¢SaidGlyYSyid 002dzyia 2F 6Ké 6S eads

some Christian understandings of how sin is the root cause of human problems. Read some Prov
egt NEOSNDbA mMnanYmM YR HHYM® LT ¢S F2i{t26 (GKSA&S
etc.) will we avoid suffering? Compare to Jatho demands to know why the righteous suffer. Explor
GKS aiGd2NE 27F W20 dg Job38R11IDHOR faris JobyhappywitkEthiskxegporSe ang
GKEeK 126 R2 /KNRaGAlFIya NBaLRyR (G2 wz2o6Qa SEI
why good people suffer?

In the New Testament, Jesus says his followers should alleviate suffering. In Matthew4B538%us
SELX FAya (KIG 6KSy WwWéezdz KStLJ 2yS 2F Y& ONRI
humans do not help each other?

Expbre a philosophical approach: how can a good God allow suffering? Many people argue that (
cannot be good, or that God does not exist. How do Christians see the death and resurrection of
as an answer to the challenge of the problem of suffering?

Explore Buddhist explanations of the suffering dukkha or discontentmerfist Noble Truth). We
causediscontentmentthrough craving (2nd Noble Truth). Look for examples of how craving brings
discontentmentin the lives of individuals. How far does thistré8 O LJdzLIAf 4 Q 246y
Find out about the Buddhist solution to suffering: cessation of craving (tanha) through following th
Middle Way. How does the wheel of life offer a map to escape the jaws of Dukkha? Consider how
humans are responsible feausingliscontentmentand overcoming it.

Link with key question 3.4 and evaluate how far Christian and Buddhist beliefs about life after deg
affect their views on suffering.

Ask pupils to summarise each religious teaching,behave well and trust @&l (Old Testament), get
your hands dirty; follow Jesus (New Testament), stop wanting what you cannot have (Buddhism).
9@l tdzq S SIFIOK FyR SELINBA&AE LizLAfaQ 26y NBaLR
suffering?
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Key Questior3.6: Should relgious buildings be sold to feed the starving?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp ¢thatdbeelop
the understanding and skills needed to appadeiand appraise varied responses to these questions, as well as develop responses of their own.

Strand / Questions / Religions

Learning outcomegintended to enable pupils to
achieve end of key stage outcomes)

Suggested content for learning:
Teachers an select content from these examples, and add more of their own

Strand:Expressing
Recommended Y7

Keyquestions in this thread:

F3 Whichplaces are special and
why?

1.5: what makes some places
sacred®

2.4: Why do people pray?

U24: If God is everyhere, why
go to a place of worship?

Religions and worldviews
Muslims, Sikhs, Christians

Teachers will enable pupils to be able to achieve

some of these outcomes, as appropriate to their a

and stage:

Emerging:

1 Explain how religious practices based in
particular buildings assist worship (A2)

I Consider the question: what is worship? (B3)

Expected:

1 Explainhow welcoming and charitable actions
can be seen as orship (A2)

1 Explain and interpret a range of
understandings of worship (Al)

I Consider the key questioand evaluate a
variety of answers (B3)

1 Express insighinto the purpose of worship, in
light of different views (C3)

Exceeding:

I Observe and comment on the function of
worship in the lives of believers (B2)

9 Draw general conclusions about the purpose g
worship across traditions, in light of positive
and negative views (C1)

1

= —a —9

Recaakato OKI NAG& 0 Ay Laft | Y durding gharityReS N
Wnd be steadfast in prayer and regular in charity: And whatever good ye ¢
forth for your souls beforgou, ye shall find it with Alld€Bd v dzNXQ I y H
OELI 2NB (KS Y2aljdzSQ& NRakd& Ay NBOS
CAYR 2dzii F62dzi GKS 62N} 2F Laftl YA
charitable work in the world?

Consider this quote on the IslamicS f A S ¥ Zakatdsandt jiis$ ardution
those with wealth, but a right that the poor have overaqige arethose in
whose wealth there is a recognised right for the needy and the(poerdzN.I}
70:24cH p (Hdwcanzakatbe something Muslims need fthemselves,
rather than something they give for others?

CAYR 2dzi | 02dzi Nam{japriaKilx Karnarid WaBESChakoiadi
Discover how each of these is fulfilled in tpedwara

Explain how the gurdwara helps Sikhs in their relationship witth. G

Debate whethelVand Chaknécharitable giving) is a form of worship

Find out how much Christian cathedrals cost in upkeegp By £6000 per
day), and explore all the things this money is spent on: maintenance, rare
ancient books, cloths, histical monuments, etc.

Explore the spiritual sustenance offered by cathedrals through focusing of
famous pieces of art,.g@ HolY' I y | Ty lightéof the World y  { Gt
Debate the value of spiritual sustenance found in a cathedral over monetz
cog.
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Key Question 3.7: How can people express the spiritual through music and art?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp thatdegelop
the undastanding and skills needed to appreciate and appraise varied responses to these questions, as well as develop redpeinsesmof t

aspects of life (B1)

Strand / Learning outcomegintended to enable pupils to Swggested content for learning:
Questions / achieve end of key stage outcomes) Teachers can select content from these examples, and add more of their own
Religions
Strand: Teachers will enable pupils to be able to achievel § Exg 2 NS | NI y3S 2F RSTAYAGA2ya 2F WAaLANRGd
Expressing some of these outcomes, as appropriate to their GKIG a2YS8 LIS2L)XS YSIy o6& WEAGAY3d | &ALANAR
age and stage: 1 Muslims:explore ways in which Muslim art overcomes the prohibition onysioy God and still
Recommended | Emerging: express faitrand activism, belieind ethical ideals e.g. British Muslim artist and activist Ali On
Y8  lllustrate definitionda 2 F W& LJA NA Ermes. How far did Muhammad himself combine social ethics, activism and faith?
examples (B2) 1 Christiansiearn that Christians represent Jesuihristian art becausee represented himself
Questions in this | { Outline the features of one religious art form as a human in becoming incarnategeJohn 1:14). Explore diverse cultural or ethnic depictior,
thread: and say why it is important to members of of Jesus. Why do Christians want to portray Jesus as the same type of human as them? W
U2.5 Is it better that faith (A1). does this tell us abouwvhat Jesus is to Christians?
to express your | Expected: 1 Buddhists:find out about sandnandalas, representations of the universe to aid meditation in
beliefs in arts and| §  Present a variety of interpretations of Tibetan Buddhism. Watch a video to see how the mandalas are destroyed, to remind Budd
architecture or in WALIANRGAZE £ Q YR K24 of the aliimportant teaching of impermaence. Make a mandala (with pasta and rice). How
charity and 1 Explain the inpact of music and art in helping difficult is it to destroy their own mandala? Why is impermanence an important idea in
generosity? people to express ideas beyond words (A2) Buddhism?
1 Consider how far music and art help believel 1 Jewish people:Listen tosomeklezmer the music of Ashkenazi Jewish communities, played &
understand big ideas in their tradition (A3) joyful events imcha such as weddings. The music, a mixture of religious phrases, lively fol
1 Investigate and explain how and why music tunes and mournful, wordless passages evoking the human voice, is designed to make peq
Religions and and art are important ways of expressing the want to dance, to feel joy, sadness and hope. Flasidim(ultra-Orthodox Jews) usedéemer to
worldviews: spiritual (C1) attain joyful connection with God. Explore whether the human experiences of love, longing
Choosg 2or3: Exceeding: joy are central to spirituality. Consider whether spiritual experiences are always positive.
Buddhists, | ¢ |nterpret a range of views on the importance | 1 Sikhs:explore whymusictakes central stage in Sikh worshand how it is used as a way to altg
Christians, Jewisl ot the spiritual within religion and non the emotional state to reach a better understanding of God. The scriptures are written in 60
pgople, Muslims, religious worldviews (C1) different melodies that each establish a moody.[Raag Asa (inspiration and courage); Raag
Sikhs. 1 Express insights into how far growing up in a Asavari (enthusiasm). Explaimy music can be seen as a spiritual form of expression.
tradition will shape the way someone sees all 1 General:discuss these methods of expressing and exploring the spiritual beyond words. Hg

R2 YdzaAO |yR GKS @Aradzat FFNIa I O00Saa GKS i
mysteium tremendum et fascinafjdn a way rational thought and discussion cannot?
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Key Questior3.8: What is good and what is challenging about being a teenage Sikh/Buddhist/Muslim in

Britain today?

Theprincipal aim of REs to engage pupils in systemagnquiry into significant human questions which religion and worldviews address, so that they can develop

the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strard / Questions /
Religions

Learning outcomegintended to enable pupils to
achieve end of key stage outcomes)

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand: Living
Recommended Y7

Quesions in this
thread:

F5Where do we belong?

1.7: What does it mean to
belongto a faith
community?

L2.7/8 What does it mean|
to be a Christian in
Britain today? What
does it mean to be a
Hindu in Britain today?

U2.6: What does it mean
to be a Muslim in
Britain today?

Religions and worldviews:
Choose fronSikhs,
Buddhists, Muslims

Teachers will enable pupils to be able to achieve
some of these outcomes, as appropriate to their a
and stage:

Emerging:

1 Explain how Muslim, Buddhist and/or Sikh
teenagers gpress their faith in Britain today
(A3).

1 Give examples of some challenges faced by
Muslim, Buddhist and/or Sikh teenagers in
Britain and how they respond (B2)

Expected:

1 Appreciate what is good about being a teenag
Sikh, Buddhist or Muslim in Britain tcay and
appraise what challenges are involved (A3)

1 Investigate and explain what Sikh, Buddhist of
Muslim teenagers say about Western values
and express their own views (C3)

1 Explain how ancient spiritual practices still
sustain believers (A2)

Exceeding:

9 Offer explanations to account for how and why
teenagers have to hold multiple religious and
social identities in a diverse society (B2)

T 9EFYAYS | yR S@Ifdzt GS
treatment of immigrant religious groups (C2)

1 Ask Sikh, Muslim or Buddhist teegeas in your class this question!

1 Sikhs:Find out about what it means to beconaenritdhariin Sikhismw S| R K §
{A1lK wWSLRNI wnmpQ 2ytAYST I ljdzr yaAadGl
British Sikh community. List the ways Sikhs \igsiin Britain as good, and ways Sikh
make a positive difference to life in Britain.

1 Sikhs:Find out about Gurmurkhi, the language developed by Guru Nanak so peop
from all castes could read the Sikh scriptures. However the 2014 BSR notes that (
26%o0f British Sikhs can understand Gurmurkhi or Punjabi (2014, p.23). To what €|
is this a challenge for Sikh teenagers; are they losing touch with their roots, or put
down new ones? Devise a diagram of the multiple identities of British Sikhs.

91 Buddhists: Check out websites designed for Buddhist teens, such as ClearVision,
created by Triratna, a Western Buddhist organisation. Many teens find meditation
helps with stress. Try a mindfulness exercise to calm the mind. Find out why Budd
practice mediation and mindfulness. How far could such practices be useful to all
0SSyl 3SNAZ . dZRRKAAG 2NJy2iK La YAYRT

1 Buddhists:Learn the Buddhist view that the root cause of all unhappiness is cravin
Compare to lhe offers of happiness in TV adverts and magazines. Find out how a
Buddhist finds happiness in a materialist, consumerist country like Britain.

1 Muslims:Discuss the questionvhat is British IslamE.g. Find examples of British
Muslims creating contemporg media forms, such as British Muslim TV, whose tag
Ad WO2YyFTARSyGfe adaAfAY FyR O2YF2NII o
to see how British Muslims are exploring their faith in a Western context.

1 Muslims:look at Muslim artists who &kle Islamophobia, such as American
photographer Ridwan Adhami (ridzdesign.com). What stereotypes can the class s
his work? Conduct a media survey for a week; what stereotypes of Muslims can tk
class find in the media they encounter? How could Brikkislim teenagers combat
stereotypes about them? Hodo they?

1 NB: Be prepared to address the question of violent fundamentalist groups
commandeering Islam, such as IS and Boko Haram, etc. Be prepared to discuss
mainstream Muslim rejection of their actions
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Key Questior3.9: Should happiness be the purpose of life?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp thatdegelop
the understanding and skilileeded to appreciate and appraise varied responses to these questions, as well as develop responses of their own.

Strand / Learning outcomegintended to enable | Suggested content for leaing:
Questions / pupils to achieve end of key stage Teachers can select content from these examples, and add more of their own
Religions outcomesy.

Teachers will enable pupils to be ableto | 1 What is happiness? Explore whatqple mean by happiness. Are there different ways we use the te

Strand: Living

Recommended
Y9

Religions and

achieve some of these outcomes, as

appropriate to their age and stage:

Emerging:

1 Explain a Christian vie of how to
achieve happiness (Al

1 Compare a Christian view to a Buddhig
or Humanist view of how to achieve
happiness (A3)

Expected:

worldviews: I Formulate an accounof how understoodas above all a search for happingssough relinquishing the hold that craving has on us.
Buddhiss happiness could be derived from God 22dA R aGdzRSy (& RS Fohsprlethingelsé? I & QKI LILAY SaaQ
Christiars, non (A2). Happiness in noneligious worldviews: Find out about Sunday Assembly groups and what they do:
religious f Analyse nonreligious values and offer YAYRTdzZ ySaas OStSoNIGA2Yy 2F tAFST O2YYdzyArade
worldviewse.g. Fy 002dzyi 27F WwWa.s to anon-religious view? Compare salar views of how to gain happiness from positive psychology. 1
Humanists 1 Consider and weigh ugrguments gKIFG SEGSY( R2Sa (GKS LRaAGAGS LAeOK2f238 WKI

equating happiness with the end of
craving (A3)

1  Weigh up the value of action in
contributing to happiness (B2)

Exceeding:

1 Offer reasons for differing views of the
importance of spiritual and earthly
happiness (B2)

1 Evaluate religious and noreligious
commentaries on the types of
happiness pursued by others (C3)

(e.g. happiness as pleasure, as an emotion, asadifisfaction, as flourishing, or as a term linked to a
more transcendent view of meaning and purpose)? Which might be most easily measinead
governments want to try to promote happiness? Which view of happiness might be most satisfying
Happiness in Christianity: what does the Bible say? Compare the happiness a life lived in relations
with God brings (g. Psalns2:12, 32:%2) to the happiness that comes from acting to make the world
better (eg. Psalms41:1, Matthew 5:9). How far do the commandments in Matthew 22.3¥
encapsulate Christian happiness?

Happiness in Buddhism: the unsatisfactoriness of ditdckha,a foundational conept. Does this mean
unhappiness is the purpose of Buddhism? Findwluétherthe teachings of the Buddhzan be

Is attaining happiness morally acceptable? How is religious or spiritual happiness attaimedigh
acting in the world, &. Boddhisattvas, or through prayer and contemplation? Compare to a consun
or materialist pursuit of happiness. Can we evaluate the sort of happiness aimed for, and say one
morally better than another?

WhereishapJA Yy S&aK ¢KS . dzZRRKA&AG WogKSSt 2F ftATSQ a
existence in our outlook and mood. Compare to a Humanist view that no one can be happy while
suffer(eg.t SGSNIJ { AYISNDL @ ! NBE (K Stat& ofamind dttdinedNder® én &arth?
Compare to a Christian vision of heayand debate whether spiritual happiness negates earthly,
physical happiness?
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Key Questior3.10: Does religion help people to be good?
Theprincipal aim of REs to engage ppils in systematic enquiry into significant human questions which religion and worldviews address, so that they can develop
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as develep odbparown.
Theme /Questions/ Learning outcomegintended to enable pupils | Suggested content for learning:

Religions to achieve end of key stage outcomes) Teachers can select content from these examples, and add more of their own

Strand:Living Teachers will enable pupils to be able to achieve | § Talk to religious believers (perhaps by visiting a mligicommunity, . a church coffee

some of these outcomes, as appropriate to their aj morning, or a mosque attar), ask them about whether belonging to a religious

Reconmended Y8 and stage: community helps them be good people, and if so, why.

Emerging: 1 Enquire into religious rules which generate loving, charitable actions in the world. F

Questions in this f  Respond thoughtfully to religious andam- SEFYLX SY aSsl 6aStFftSaa aSNBAOSO Ay {
thread: religious sources of moral guidance (A2) gKIFG &2dz KIFI@SQ03x 2yS 2F (KS GKNBS {A]

1.8How should we care| §  Describe religious teachings which encourage| § Compare religious moral rules with noeligious moral principles. For example, enquir
for othersand the loving actions (B2) intonon-NBt A3A2dza SGKAOAAG tSGSNI { Ay3ISNRa
world, and why does it| Expected: inspired by God to be gopdebate how far God or religion encourages and inspires
matter? 1 Give examples of ways in which religious and loving actions.

L2:9What can we learn non-religious principles guide peopleinliving | § / 2y @A RSNJ KdzYl yAG& FNRBY | / KNRAVRI YA YIS
from religions about good lives (B2) AYIF3IS 2F D2RQ® 1 2¢ R2 (GKS&S Geg2z2 adras
deciding what is right | §  Analyse examples of rafious and norreligious actions of church institutions?
and wrong? LINAY OALX Sa FyR 02YS (9§ CAyYR 2dzi ¢KIi Ww3aI22RQ Ay@d2ft @dS&a Ay . dzRR

U2.7 What matters most (C1) meditation with the class. Focus on moral agtia Y WNA I Ki & LISSOKQO
to Christians and 1 Formulate an account of how religious WNAIKG FOGA2YQ AY (KS 9AIKGF2EIR tFGKO®
Humanistg teachings help people to be good (A2) . dZRRKA&G& YAIKG LINBFSNI GKS GSN¥Y WwWgAras

f Weigh up the value of religion in benefitting AOGNA DS T2NI WoAaAaRSYXBOMI GKSNJ GKIy w3az22R

Religions and individuals and society (B2) T /2YAARSNI GKS AYLRNIIYyOS 2F &dooYA&darzy

worldviews: Exceeding: /| 2YaARSNI gKé LONIKAYQa ¢gAffAy3IySaa G2

Christians, Muslims, § Justify a supprted response to the question of For Muslims, what is the necessity and benefit of submission to Allah?

Sikhs, Buddhist, nen whether religion helps people to be good (C3)| 1 RefSOG 2y NBlFazya ¢gKe a2YS2yS YAIKEG &l g

religious ethical views | ¢ Offer reasons for a range of ways in which religious intolerance and injustice [e.g. Inquisition, Apartheid], teachings and practic

e.g. Humanists religion inspires moral behaviour, and WASEA&GE NI OAaGBT GNRAOLFEAAY o/ Niisy|WRS &

sometimes immoral behaviour (B2) church collusion with Nazis], moral atheists [Peter Singer]

f wSTEtSO0l 2y NBlrazya ¢Ke az2vySz2y$S YA3aAKi
excellence, servicsupporting the vulnerableshallenging institutional indifference or
moral degadation e.g. slave trade
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Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp ¢thatdbeelp
the understanding and skills needed to appreciate and appraise varied responses to these questions, as well as devedep oésipein own.

Strand / Questions
/ Religions

Learning outcomegintended to enable pupils to
achieve end of key stage outces):

Suggested content for learning:
Teachers can select content from these examples, and add more of their own

Strand: Living
Recommended ¥

Questions in this
thread:

F6: What is special
about our world?
1.8 How should we
care for others and
the world,and why
does it matter?

U2.8What difference
does it make to
believe in ahimsa,
grace, and/or
Ummah?

Religions and
worldviews:

Choose 2 or 3:
Buddhists, Christians
Jewish people,
Muslims, Sikhs.

Teachers will enable pupils to be able to achievaso
of these outcomes, as appropriate to their age and

stage:

Emerging:

9 Outline two of these key concepts (Al)

f 9ELIX I AY K2g (KSe& g2d# R

Expected:

9 Offer a justified view as to what difference these
O2y OSLJia YIS Galidanfityds 2
sense of selfB2)

9 Offer a justified view as to what difference these
O2y OSLJia YI | Sattiois@B2)d 2 YS

1 Offer critical and personal insights into how far
believing in the concept would help someone
faced with suffering (C1)

9 Offercritical and personal insights into how far
believing in the concept offers hope (C1)

Exceeding:

9 Offer a justified view as to how many of these
ideas arehumanvalues and how many are
religiousvalues, and what difference that makes
(B1)

1 Evaluate whethe there is anything for non

religious people to learn from these beliefs and
practices, or whether religious commitment to any
of these faiths is necessary to benefit from these
concepts (C3)

il

Buddhistsiimpermanence and theself: Find out what Buddhistelieve about neself,
annatta. How far does impermanence help them grasp this complex concept? As th
body and mind are subject to the endless cycles of change and decay, our
impermanence in this form is a way of acceptingsetf. Discuss if an acceptanof
annattawould lead someone to take their desires less seriously, and overcome
selfishness and greed.

Christians:Messiah and atonementremind students that Christians see humans as
fallen. The Jewish sect which became Christianity broke with Jndaisoming to see
Jesus as their spiritual saviour: heralding the promise of atonement, and a chance
make things right with God. Why do Christians see Jesus as Messiah? What differeg
gl &&a R2 /KNARAGAFIYy& SELX I AYy WSspodzhirtxhelr ( 2

own lives?
WSgA&aK LIS2LX SY ¢ 2 NI K THe YoRah do2uménts thOHisty Snyl
Y2NI t O2RS 2F (KS WS @iDedteionoiy 1R:2 AlthQuEhGod

stands in relationship with all his creation, Torah means Jews bertain roles. What
are these in relation to other groups,geLevticus19:34? What are particular Jewish
requirements, 3. keeping kosher and Shabbat? What are Jewish requirements whg
comes to social justice,@ tzedakal? How does being Jewistiake a difference to
LIS2 L)X SQa fAPSak

Muslims: ijtihad and submissiont KS | F RAGK (S OKSa GKI G
educated (eg. Hadith of ibn Maja in abunan 1:81 s224, Hadith of Muslim ibrtddjjaj

in alSahih 4:2074 s2699). ljtihad isdarstood as the duty to think for oneself. Consid
how far the requirement for submission contradicts the duty to think for oneself, an
whether this is a question which could be asked of all religions.

Sikhs:naam simranand sewa Explore how the requéament to focus on the name of
God,naam simranis part of knowing God, and how practising mindful actions can b
waytobringGodd2yaOA2dzay Saa Ayd2 2sékaRaEnbdskeh 8sq
a way to achieve this mindful state, in loving ag@herous treatment of otherexplore
the connection between loving action and meditation on God (e.g. by looking at imé
of Sikhs takinégangarto people living rough).
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Key Questior3.12: Isreligion a power for peace or a cause of conflict in therld today?
Theprincipal aim of REs to engage pupils in systematic enquiry into significant human questions which religion and worldviews address, sp thatdegelop
the understanding and skills needed to appreciate and appraise varied resgorteese questions, as well as develop responses of their own.

Strand /
Questions /
Religions

Learning outcomegintended to enable pupils to
achieve end of key stage outcomes)

Suggested content for learning:
Teachers can select content from these exémpand add more of their own

Strand: Living

Recommended
Y9

Religions and
worldviews:
Christiars,
Muslims,
Humaniss/
non-religious
worldviews

Teachers will enable pupils to be able to achieve some
these outcomes, as apppriate to their ageand stage:
Emerging:

1

Explain reasons why religion can be seen as a pow
for peace in the world (A1)

I Express insight into the reasons why religion can b
seen as a cause of conflict in the world (C3)

Expected:

1 Present a coherent account of why some sedigion
as a power for peace, supported by evidence (A2)

1 Present a coherent account of why some see religij
asa cause bconflict, supported by evidence (A2)

1 Consider and evaluate views of religion in relation {
peace and conflict, based on evidenca@reasoning
(B3)

1 Examine and evaluate the ways diverse religious
communities are affected by views of the impact of]
their religion on the world (C2)

Exceeding:

1 Express welinformed insights into the nature of
peace: active norviolence or passive absee of
war? (C3)

i Offer a wellinformed personal response to the role

of conflict in the human condition; an aberration or §
necessary evil? (C1)

f

Consider examples of conflict in everyday life, its causes and consequences. Is conflict
part of the huma condition?How might your perspective change if you live in part of the
world affected by war and violence?

Find out abouictive nonviolenceC2 NJ SEI YLX S GKS OAde 27
[ dzi2y Q4 RAOGSNEBS NB A Ifwdrekip and 2avtygedyeh Wiy Svéuld @
Peace Walk be so important for a diverse city like Luton? Is true peace something to be
actively sought rather than simplyssiate of mind or a absence of conflict?

How is peace to be achieved? Find out about thectical work done by a number of religioy
charities around the world. For exate, World Council of Churches, Christian Peacemake
Teams, Muslim Hands or Islamic Afer to these charities when considering whether
peace is essentially a practical endear. How does religion inspire these groups? Would
GKS&S 3INRdAzLIA S E A dDbes this waskequire@ligious idsitathe®?>t A 3 A
Some atheists argue that religi@ausesconflict. Unfortunately there is a lot of evidence to
back up this clairfor example, find out about anBemitic persecution of Jewish people by
I KNRAGALFY O2YYdzyAGASaE 2SN YIye OSyddz2NR
0KS Wof22R telgipBdbjectionstdIevidsk pebdieBHow far are such instanc
of hatred also political, territorial and historical as well as religious? How far is saying
WNBfAIA2ya Ol dzaS O2yFEtA00GQ az2vySiAaySa +y
{GdzRSyGa gAff y2 R2dzo0G | &1A A T KISK S | WLSa fWL
atrocities committedd @ WL & f brBakOHafain|Bé Fdpared to address violent Islar
extremism and explore where it differs from mainstream Islam. Learning about the cond
2F Wt SaaSNI 2A Ke uBef fdraé is peiniitiedy &ould rika8eNalgjood comparis
Barely any of the actions committed by these militant Islamist groups are justified by Islg
theology.

Compare the conditions of lesser jihad in Islam to Just War in Christianity. Is it adloome
venture to attempt to limit the damage caused by armed conflict? Or is it a pragmatic
attempt to see beyond the violence to the possibility of peace?
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C6 RE in KS4 and 5 @ Statutory Guidance

I have chosen to do a jigsaw becausemaiter what religion, colour, size or how you look, we all
023SGKSNI tA1S + Lz TS ¢KSNBQa | LJX I OS 13
should have no gaps between us. We should accept other people no matter what they are liki

what we think. This represents the puzzle of life that can be solved if we all work together.
Lauren, age 14
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